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significant progress has been made over the pasl five years towards
realizing the vision of York University as set out in the White Papser
decoming an Engaged University 2010 -2020,

York has achieved top aalional and internationat rankings in pre-ominest
programs in business, himanities, law, and social sciences. The University
nas betoma mare comprenensive with the creation of Lhe Lassonde Schoo!
of Engineering and new undergraguate and gragduate programs in Business,
fducabion Studes, Engineering and $lobal Health. The launch of the Schood
of the Arts, Media, Performance and Design reflects expanded capacity

tor arls inngvation while enriching existing strenging and ihe profile of
Science has risen thanls to tugh-pact research and curricular innovations
a5 well as extensive public puireach and media engagement. Glgndon hag
furthered the role 1t plays as a bitingual hub serving the needs of central
and southwestern Ontario lor expanded francophane programing,

These programs have strengthened our reputation in sading -edys
interdiscintinary qurnculum and inspired neve collaborations,

Lur reseasch intensification efforts have fostered the growth of high mpact
research ovtcomes enhancing soacigl, cultural and economic prospeity
tnrough partnerships ooth tocatly and infernationally. The Facuily of Health
recgived a 320 mithon gift fo establish the Dahdaleh institute for Globat
Health that will bring together researchers from across the University
connecting 1o internaiional networks. We have Built an imprassiva array of
coilaborative research networks spanning every continent, reaching from
the ocean depths Lo outer space, and enhancing cultiral and social vitalty
Al the same time, we have priorilzed local innovation through initiatives
such as innovalion York's Markham Convergence Centra and supporiing
the York University TO Community Engagement Centra in the Jane-

Finch Community,

We have achieved a reputabion for excellence in teaching and lgarning as
conlirmed in student surveys meluding invenlive experientiat education
and technology enhanced learning. We have begun 1o make strides again
lowards strengthening facully complement by recovering ihe post2008
decline In full-time facutty that resulted in the context of pravaiting globat
2ronomic crises. Our strategic earplment management inlifative has
tmproved conversion rates and enhanced orientation through YuStart o
recruit Ihe best students and refain them. We have surpassed our White
Paper banchmarks 1o increase our propostion of international Fudents,
Trus has furthered our internationalization goals alongside the creation
of pariner campusas in India (Schulich’s GMR Campus) and Losta Rica



{Faculty of Environmentst Studies’ £co-campus and

the Lilkan Meighen Wright Centee? and the innovabive
Borderiess Higher Education for Refugees program
supported by colleagues in the Faculties of Education
and Liberal Arts and Professional Studies, Cur new
Schoot of Cordinuing Studies helps 10 strengthen York's
commitment {o access and bfelong learning. We have
advanced our sirong commutment and praclice as an
engaged University upholding defining values such as
social justice, excelience and callaboration enhancing our
exiernal recogmition.

We have nurtured a cultare of endence-based desivon
making to support betier collaborabion asress ail fevels of
the University including an institutionst review of all our
programs and services in 2013 - 2044 and created York's
first-ever Instdutional integrated Resource Plan (IRP).

Gur efferts have been supporied by transparent ang
comprehensive communtoglion plans. advocacy with
government, and advancement efforts including large:
scale capital projedts such as the new Bergeron Centre
for Engineering Exceilence, plans for a rew student
cenire on the Keele Campus and a successiul submission
for a new campus it Markham, We have received

local. national and internationa: recognition through
prastapous publications and awards including an awarg
for campus sustainability,

L.ooking Forward to
the University Academic
Plan 2015-2020

York's accomplishrients together vath our distinet
strengths provide a strong foundation for the next five
years, The University Academic Plan 2015-2020 is an
opporfunity to conselidate aur efforts by focusing on
the tmplementation of strategic imbiatives giving caretul
attention 10 the chaflanges that have arisen as well as
emerging opportunities.

This version of the Univorsity Academic Plan comes at a
pivotal moment in York's history a$ caplured in Figure 1
Building on previous Herations and on & set of enduring
vallgs, planning principles and strengths that have
stood us welf from the inceplion, it has been shaped by &
comprahensive review of our progress to date in realizing
Yorl's vision as set out in the White Paper 20102020
and the responses to that review captured in the HRP

as wall as local level Integrated Resource Plans {IRPs).
The priorities and implermantation strategies herein are
suited to the aspirations of @ teading global university
focused on fully reatizing its goals and seizing the fresh
opporfunitios that are beckoning.

Figure f

Realizing the

White Paper
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2010 - 2018 IN REVIEW

INtroduction

Guided by York's missicn and viion . as well as 2 set of anduring valizes, the Unlversity Academic Plan 2015 - 2020 (the
Plan; refiects the spirit of our raotlo Tentanda Via - the way rmust be tried - expressing ouwr readiness. copacity and desire
to address the challenges we face in a constantly changing and dynarmic 2ist cenlury contexl, and te seek bold new ways
of tulfdling our promises. focking inwardly and cutwardly for inspiration. Waile our values are nat individuaily exclusive

to York Uraversity. taken together, they represent a urmque and authentic combrnation that guides acadernic planning at
4 pubhic institubion,

3 York Universily Acatemic Plan 2015-2020
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2010 - 2015 1IN REVIEW

The Plar focusses on seven key priority areas. Running
through those priorities are three overarching themes
that animated the University Academic Plas 2010 - 2015
as wall as the White Paper. They are:

*academic quahly

*~ student success
+ gngagement and sutreach

Academiv quality has been the overriding imperative
for York over the last frive vears and it must continug

to be 50 gveryiing we do for the next five years. An
wstitutiona! commilment to the impaortance of research
and teaching excetlence and to the mseparsbility of

the two aspects of our mandate as part of our culturs
of excellence is key, as 1 altracting and relaming the
Pighest auality facully, staff, undergraduate and graduate
students. This requires attention to strengihening

our repiiation, an understanding of the centrality

ol innovalion as & key driver of quality, selectivity

st &dmissions, success In compebitions for research

and infrastruciure funding, and sustained funding for
graduate studenis. While building on our streagths to
leverage new opportunities, we must also ook cutward
Tor best practices, and continue to exemplity our
readingss for change.

Suecess depends on maximizing the resources available
in support of the core academic priorities of teavking
and learning, and sehelarly. research and refated
creative activities especially given the challenges thai
York, together with all Ontario universities face with
per student fundiag that is the lowest in the COaniry.
Central lo those efforts s increasing the full-time facutty
complement {ncluding supporting efforts to improve
the conversion of contractual appointments o the
tenure-stream) and Improving student / faculty ratos.
We must also maintain our commitment to continual
improvement, degree streamiining, meeting enrolment
targets, and enhancing the effectivenass of pur
atmmistrative services,

Student success is a related goal, ona that includes
raising the guality of graduate and undergraduate
students who choose to study at York without dimiiishing
access, helr experignce while here, as well as the
autcomes of the experience afterwards. Significant werk
has been done over the past five years to hetter otilize
studant data to design academic supposis for our diversa

5 York University Academic Plan 2015 2020

student poputation and (o betier suppert student success
through Strategic Enrolment Management initiatives. The
cofleges offer a variety of services including peer and
alumni mentorsaip, and supplementa! instruction. The
Faculty of Graduate Studies offers a comprehensive suite
of workshops in the areas of wriling. grant application
and professional skills development. The Librarias

offer a Persenal Libwarian program thal pairs first year
urdergraduate students with librarlans who guide and
supporl them with their research neads throughout their
first year of stuty.

carge pablic inshitutions like York {ace specific challenges
30 we have soughl {o leverage our size to our benelil.
fUmultglies avenues for students, incubates top-Hight
interdisciplmary programs, faciitates collaborative
cesgarch, and opens the way for interactions between
mambers of the communily in clubs and extracurricular
settings that would be impossible to imaging on smaller
scales, For this reason, we have tried to ensure that sheer
size does not overwhelm bui rather invites and inspires.
This must continue to be 50, since we will, in the next
several years, increase the number of highly commitied
students choosing York first at beth the undergraduate
and graduate Jevel (hereby sustaining one of the largest
graduate student cohorts in North America). Success

in daing $o requires that we strengthen our efforts in
attraciing and retaining & diverse student population,
including domestic and international studenis, traditional
students pursting higher education directly from

high school, non-traditionad learners, part-time and
mature studants,

Engagement and outreach have always been parl

of Yorl's DMA and certainly befora the concept of

an “engaged unversity” became nepular in Canada.
Engaged faculty and sialf are essential for tresiing a
vibrant university community and for strengthening the
impact of what we do. Engaged earng is increasingly
being viewed a5 a hallmark of a quality univessity
experience. As a large university with many students who
commute dally, York faces a special chatlenae in creating
opportunities far students fo engage with faculty and
their peers in learning and co-curricular sittations,

Engagement is central to how we funclion as a
community and 1o advancing collegial governance,
inclusiveness and diversity, and it is reflacted in sur
outreach and collaboration with focat and ginbal partners



for the mutually beneficiat exchangs of knowledge

and resources, York continues to axtend its reach

and network of nartnershigs with olher educationat
instilutions, govecnments, non-profit and private sector
actors to enrich our atademic programs; the student
learning experience wichuding access, credit lransfer
and experiential education opportunities as well as
schotarly, research and related creative achivities; and to
hein prepare educated, engaged citizens committed to
democratic vaiues; and contributing o the public good
and solving critical societst problems.

A critical faature of the 21st century is the globat
vantage point for higher education. Engagement witt
therefore conlinue to be a central theme in this Plan

in several respecis. it will underpin the davelopment

of York's internatonalization Sirategy; support the
expansion of exparientiol education opporiunii:es; and
hroaden the range of our resgarch paslnaerships and the
impact of our scholarly activities through colioboration,
knowledge mobilizalmon, and innovation imtiatives. In
so doing, gngagement sirgngthens {he relationship
between teaching and research, scholarly and related
creative actiwties,

Conbirruing educabionis a furtber componant of
community engagement facilitating access to higher
education at a8l points throughout the life rycle and
divarse pathways for non-traditional students as

well as for international students who need second
fanguage support. The Scheol of Continuing Studies will
complement other professional development schools at
York and reinvigarate cur commitrment (o Hexiple learsng
and student moblity,

As part of developing & pan-University Indigenous
Strateqgy, a key goal will be eagagement with the
Indigenous communtties of Canada both inside and
outside York, Engagernent 15 testament Lo a desire to
ensure our students, staff and the faculty complement
betier represents indwencus commaunities, It will enrich
teaching, fearning and research as well as the shudent
expengnces. It will buld on existing mitsatives across
diverse faculties and divisions while grabracing new
projects and processes, including Lhosa arising cut of our
response {o the YTruth and Reconcilation Calls to Action.”

2010+ 2015 IN REVIEW
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Our Context:
Challenges and
Opportunities

The External Landscape

An enviranmental scan of the externst conjext is an important part of any
planning process revealing the chalienges and opporiunitiss thal must
inforam our planning decisions, Factors that will need to be considerad m our
efforts Lo advance the While Paper aver the next five vears inchide;

the internationahization of highar edugation and Yor's global
engagement strategy intiuding our enrolment plan, our oulreach and
partnarships, sur programs and research

- society's reliance on universities to drive creativity, innovation,
knowtedge, and cammunily engagement through teaching and research
continues {¢ intensify

theampact of the information and communications technology revolition
ot ¥nowledge acquisition and dissemination as well as the 2merging
opportunmibies to enhance learning through fechnalogy

+ the need to provide high quality programming in a fiscally constrained
provincial envivonment with a concomitant emphasis on financial
sustamatility and sccountability

+ fimperstive f; raclt :%t:ms*“

np,me post‘;sw )

1S
LesRRIng

- iheincreasingly complex and competitive environment for research
funding and increasing expectations o transtate research resuits into
outcomes with tangible societal and economic benefits

* postsecondary pokicy frameworks regarcing higher sducabion inchuding:

o difterentiation and the impact on program dirgctions, research
priorities, and enrolments

o the new provincal governmen!'s directive for public sector business
documents

o the provinclat perfermance based funding review and the potential
implications for the development of metrics ang key periormance
indicators for transfer grants



+ the dedlining enrolmant trends through to about
2020 iy combmation wilh the Jack of understanding
about the important role of liberal arts education
in & knowledge-based society and the implications
for applications, the disproportionate reliance an a
relatively smalt aumber of Yorl's programs, and the
imphications for Strategic Enrclment Management.

These pressures remind us of the importance of
protecting and building on York's sirengths as we iook
forward ta York in 2020,

York Universily Academic Plan 2015 - 2020
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OUR CONTEXT: CHALLENGES AND OPPORTUNITIES

Embracing Opportunities
within York

Despite significant chailenges, York is poisad to canitatize

on a nurber of opportunities in the next five years, With
mudtiple campuses we will become more comp? ehensive
11 scope and have greater chanceas to julfll gur misson
and vision. York has signaled its interest in bousing a
medlicat schoeot and has set the siage tor this evestualiiy.
Many other oppartursties exist, and we will embrace
those that algn with our strengths and aspirations;

- Strengthening York’s msttlutional geavitas by fulfding
its commtment to improve and demonsirate the
cuality of our academic programs and research

including the developmant of exciing new areas where
York can demonstrate leagershig such as global health;

digital media; biomedical; green technologies; the

expansion of experiential education including research

activities: and terhnolagy enhanced learning.

« Markham Centre campus, a generationai opportunity
to create a 215 vestury campus, anncubator for new
ideas articutating York's visson for a blurning of town
and gown that won out over 19 separate proposals for
& New campus.

Expanding andg promoting Glendon's {and York's)
contributions te bilinguai education in central and
southwestern Ontario by building o1 the College’s
strang liberal arls and expanding ils program

offerings in pre-professional, professional and scisnce-

focused areas.

*Chadiploning Tha mndstance of Rieralaits sducalign

and critical inquiry

* Nurtunng owr interdisciplinary strength by develoging

formal mecharssms to facilitate Faculty cross-teaching

and cross-stupervision of students.

¥ York University Academiz Blan 20152020

Fultiliing owr commitment to a stugent-centred focus,
enhancing the success of our graduates through access
and student mobility initiatives for diverse grouns {new
Canadians, international students, mature stugents,
stuctents with disabilities, aboriginal communities),

a high quatity student leacning experience, more
personalized education for undergraduate and
graduate students, and improved retention.

Enhancing our feadership in community engagement
wnchuting outreach and partnerships with locat,
national, global, virtual cemmunities in academic, non-
profit and private reatms.

Exioling our diversity as a mode! and as a beacon,

bmproving the campus experience through:

o hig and learning in 3 sustainable setting,
creating more student space, whare the
natural envisonmaent - inciuding unigque aco-
systems - coexisls with outstanding facilities of
architeciural signficante.

o situpiing York at the heart of a dynamic region
Lhrough transportation and location (with the
subway becoming a public transit hub, proximity
to airport, road networks} and seeling out
opporiunities for community enqagement that arise
such as cUltivating Keele carnpus as a major stop-off
point betwaen North-5outh and Cast-West routes.

o promoting York's award-winning reputation for
campus sustainabifity,

Continuing to model the practice of svidence based
academic leadership - expansion of data analytics
{including York data, student surveys, esternal
research measures and Cyclical Program Reviews) to
better inform decision-making in advancing our world-
leading Faculties and programs.






The Priorities

The Plan outlines seven priority sreas with & {ocus on consolidating the
obiactives and initiatives that have been confirmed as most esseniial
to the realization of York's mssion ard vision based on the efforts and
assessments of the past five vears and the consultations undertaken

to develop this Plan. The benchimarks to be achieved over the next fiva
years arg therafore written with greater precision than might otherwise
be edpected while stilf providing ample space for contributing to those
benchmarks in ways that reflect unigue local charactenstics.

PRIORITY 1

Innovative, Quality Programs for
Academic Excellence

A paramount priority for the UAP 2015 - 2020 in advancing York's vision
as a comprehensive, research-intensive and internationally recogmzed
University is 1o enbance the quality of our academic programs. Program
quality is notably among the top three factors thet Ontario applicanis weigh
in deciding on the Umiversity they will atfend. The Task Fforce Raport on
Academic Programs as well as our Cyclical Program Revigws, and student
surveys entify & number of curricular innovations upon which o draw
for enhancing innovation and quality including inlerdisciplinary content,
research opgoriunities, and the clear articulation of lsarning ouicomes,
Maintaining the commitment to general education and the critical presence
{ iberal arts education throughout the curdculum witf also ensure that our
graduales acquire the transferalbile skills so critical to adapting to the new
demands of citizenship and changing work settings.

York was an earty adapior lo quality assurance processes, and has been
in the vanguard as province-wide frameworks were developed. Most of
our programs have well-developed learning outcomes and are meving

to aligning their assessments to those oulcomes. At the same time,
cyclical program reviews have not fully addressed program challenges,
The enrolment data provided for the instifutional-wide review of all
undergraduate and graduale programs revealed some pressing issues such
as the large percentage of the University's undergraduate applications
that are 1o the top 10 programs York offers; averly complex degree
requirements; program duplication; and programs experisncing declining
enrotments over & number of years.

Increasing comprehensiveness reguires that we expand in the areas of
health, engingering, science, business and professional nrograms, white
also championing the liberal arts and other programs facing provineal



fac

diclines in applications such as the creative arls. There
are opportunities for offering studenls grealer flexibiity
and career mobility with new and unigue combinations
between degrag programs. New program proposals that
ara saeking approval by the Guality Councit and the
Ministry of Training, Colleges and Universities must be
tdeveloped with in-depth knowledge of Senate's Palicy on
Cuality Assurance, our University's Strategic Mandate
Agreement with government, and a well-developed
anatysis of market needs and program distinchiveness.
Approval of the program toes not vouchsale ity viabilly
and proposals must have credible enroiment targeis and
resource neads.

Senate has endorsed the Instifutional Integraied
Resource Plan and in domg so has signated its
appreciation of ihe necessity to consider complete

and implement agbion plans undertaken at the Faculty
fevel aimed at enhancing the quality of our academis
programs. These plans must address the challenges
evident i the enrodment data, programs reviews, student
surveys and other refevant sources of Information.

IN THE NEXT FIVE YEARS WE WiLL:

I Develop and implement Facully plans to enhancs
the quality of our academic programs (ahgned {o the
exient possitile with cyclical program reviews)
bt Faculty plans will seek opportunities to

enhance inpovative curriculum through
interdisciplinary curriculim, research activities.
cutling edge or distinet programming, etc,

L2, Facuily plans will address program chaitenpes
including overly complex degree requirements,
peogram duphication and declining enrolments
ensuring that programs are coherently
structured by investing, revismg, consolidating
0r closing programs where aporopriale

A

};}

Strengthen our comarehansivenass and

interdisciplinarity by:

2J). Developing innovative degree programs in
business, education studies, engneering.
health, grofessional studies and scignge that
gxcel i curricular desian and debvery and
align with societal needs as sppropriate for
OUr LAMpUses

Lharpionmg iberat snd creative sris by

innovative new degree combinations

2.3, Achieving the optimal size ang breadih in
engineering leading to in¢reased mpact and
reputation of engineering education

2.4, Enhancing ihe flexibility and empowerment
of students (o pursue degree and other
program combinations that allew them
fo pursue interests beyond their majors,
coilaborate, and/or enhance professional skills
iCiuding an undergraduate inishing year”,
as well as professional and course-based
Masters programs

Ensure that the quality assurance framework is
refined and respected including the submission
of learning outcomes for avery program and the
alignment of assessment with learning outcomes

Create more Facuity-spanning curriculum {ie,,
drawing on mora than gne academic unit) with
incentives for cooperation

York University Academic Plan 2015- 2020 12




PRIORITY 2

Advancing Exploration,
Innovation and Achievement
in Scholarship, Research and
related Creative Activities

Scholarship 1s the lifeblood of any vniversity. York

has atways favoured a broad definition of schotarship,
and will continug o valug the endeavours of facully
members throughout the Univarsily. Transformative
sehodarship, creahive activities and research can be
pursued in a variety of ways, and we are all driven firgh
and foremosi by intelleciual cunosity. We will take
advantage of ernerging vehicies for the dissemmation
of that scholarship in order to share the resuits of our
endeavours with other scholars and society. Particularly
notabte is our leadership in engagng in research across
disciplines, partnership with communities and the impat
of our research aulpuls on academia and on saciety.

Building on our current success we aspire to ingrease
the breadih of engagemant in research, scholarshipg and
related creative activity across our campuses and o
further enhance the mechanisms through wiich we Track
and arttculate oyr success such that over the course

of the plan we will ¢limb the national and international
rankings for research intensity while preserving or
enhancing the impact of gur outcomes. As stated in

the Senate-approved Strategic Research Plan, we wilf
intensify research culfures assiiuousty,

Graduate education s fundamental to a vibrant research
Culture, We must enhance gradusie gducation through

a stronger afignment with the Faculties and academic
unils thai support them in order to coordinate academic
planning, faculty complement needs and resources with
undergraduate programs. i will be essential to meet or
excaed enrolment targels negotiated with ihe provingal
government, Postdoctoral fellows are also key and we
must plan sirategically to take on a greater number
across the range of discipiines,

13 York University Academic Plan 20/5-2020

1l THE MNEXT FIVE YEARS WE Wit.L:

1. Sgmificantly increase the number and proportion of
reportable research ouicomes by our scholars and
gnhance the means through which we can measure
ang articuiate the full range of our scholarky
cufcomes from our work and their impact

2. Enhance the quality and quantity of research and
knowledge mobilization aimed at shaping the pubtic
debate, law and policy reform, social and economic
enterprise, and improving the cutcomes of York
research {or sociely

3. increase the number of our research parknerships,
and increase the nelworks and other poinis of
contact betwaen pariners through the deployiment
of suftware, provision of training and other maans

4, Expand open access 1o York research in order to
enhance visibility. open disciglinary boundarias
and facilitate sharing knowledge maore Jreely with
the world

9. Expand collaboration within the University and
between faculty members at York and other
individuals to make York more than the sum of its
paris, and profile our facully and their research

& Enhance and project the profiles of our Qrganized
Research Units

7. Swnilicantly increase the number and propertion
of researchecs pursuing external research funding
to shppori research projects, graduate students
and postdoctoral feliows, and signiicantly increase
research incoma In real and proportionate terms

8. tstablish York as an innovation hub by increasing
and prometing the transigtional and entrepreneurist
activities offered by Innovatien York, and the
Knowledge Mobilization group, including the
Markham Convergence Centre, LaunchyU and
fewly emerging innavation activities in the Facutties
including eniisting media to extend our reach



£iq
4

Establish and implement an tastitutional Research
Equipment and Facilities Plan in collaboration with
the Faculties for maintaining and enhancing the
necessary infrastruciure including space {or student
iearning and tracking investments to gnsure that
they are commensurate with objective

Emphasize enhancing and increasing cur poputation
of graduate students and postdocioral fallows
(quality and quantity} and mentoring and supporting
them in their research activities

FE PR
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PRIORITY 3
Enhanced Quality in Teaching
and Student Learning

York has an outstanding and well deserved reputation
tor high quality teaching and fearmimg as supported by
stugent survays and cychcal program reviews, and hias an
opportunity to establish itself as a leader in pedagogicat
inhovation, As a second top factor affecting students’
decisions about where 10 stuty, further enhancing
teaching and learning including the development of
signature pedagogies has the polential to make a
sigoificant impact on our ability to realize our vision. We
have alrgady invested and made considerable proaress

in expanding experenbial education and fechnology
enhanced learning, Experieniial education ~ by which

we mean a variety of lgarning modes that involve
probiem-based inguiry, the application of knowledge,

ant involvement in career-preparatinn - enriches the
curricutum and contnbutes ¢ deep fearning. University
education is being transtormed by new {echnologies

and by burgeoning discoveries i pedagogical research
that have peen found to empower Instructars ang
students and augment stili-essential personat encounters.
notably, the value of alternative instruction modes is
amanable to systematic, relabively easy monitaring. As
we continue to pioneer new ways of lsarting we ¢an - and
shoyld - assess their woerth continyously,

Teaching and research are fundamental 1o the
University's mandate and wentity. More than that, they
are Inseparable, This intimany is expressed Hrough
research-infused instruction and apportunities for
students to conduct research within courses and in
other activities, York University is also an international
umversity. We are at home in 3 warld where secial change
is not just possible but necessary, We see every day Lhe
dramatic impact that our work makes on socal poly
and the difference that it makes for indwiduals, groups
and societies around the glabe. We are cogrizant of
our responsinlity to foster international dialoque and
internationat experiences in the curricuiurm,

The Teachung Commons continues to enhance the
supparts offered (o facully interasted in exploring newiy
emerging tools that can enhance the learning sxperience.
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N THE NEXT FIVE YEARS, WE WILL:
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Expand technotogy enhanced learning inchuding the
nurber of courses, madules and programs available
onbine or through blended learning

Expend internationalization in the curricuium as

well as intercational axperignees such as sunmer

prograres, international internships, and exchanges

3L Enhancing student mobility incluging &
cormwmtment {o fexible course schaduling and
improved credit transfer

3.2. Promoting opporiunities for York students
interested in studying abroad and broodening
the diversity of thelr experiences

3.3, Faahtate facutly member exchangas

Provide training ang support for facuily members

interested iy incorporating experieatial education,

technology enhanced learning and other

pedagogical innovation

4L Conlinue to sirengthen supports offered by the
Teachwg Commons

Provide students with limaly, retevant information
about courses they may choose or in which they
have enrolled before classes have started
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PRIORITY 4
A Student-Centred Approach

input for this Plan has hightighted the importance of

a student-centred approach w facilitating the success
of our students and ensuniag that our graduaies have
the knowledge, skills and abilities for success as global
citizens in the 21st century. & stutdent-centred approach
means viewing gvecylhing we do from s student jens
intluding decisions about our academic plang, the
fearning environment, the campus experience, ang
academec suppost stealegies.

Home to oneg of the maost diverse student populations in
Canada, York has made accessibility to the highest quality
aducation a priority throughout s history, Graduates
from gyvery background have gone on to succesd n

avery walk of life. Many of our studenis are the first i
their families to alteny university, Qur siudants tand

to work more hours on average than the provinciat
average. They cannot always take a full course load, The
average comrnuting time 1$ fong (hul will be shorteoed

as public transit projects come on stream). The value of
cur gegrees and university education in general 1s not
abways well communicated to students. We knaw from
their feedback we need 1o clanfy program expeclations ai
the ouiset,

The success of our students is a top prigrity including
providing the strongest possible suppart encouragement.
and opportunity for selb-aciualization. We know that

this cannat happan in solation. Students need o he
connected to their peers, Lo advisors - faculty members
angd staff - who are hnowledgeabte and effective, ani (o
systems that are user-iriendly and rellable. We also have
a diverse student body and attention maust be given to
uncterstanding the needs of different student ponufations.
The number of students feom olher rountries who have
enrolled at York is among the fargest in Conada and
gelling larger still. Transitionmng to a life away trom
femiliar surroundings can compound the chollenges
facing all students new ta both urdergraduate and
graduate studies,

Efforts to improve student retention through
sophisticated strategic enrolment management have
shown early signs of success. While this s positive mors

must be done to create the conditions for students to
reach their highest potential, Acatemic decision-making
and student services must be calibrated with a student-
focused, student success approach. This means hetter
student advising, more and better mentoring, skills and/
or profassional development at both the undergraduate
and graduate levels. In short, we need o rethink whai
we do from a student perspective - ever mingiul of their
suceess. Administrative sysiems should be as sensitive
to this approach as support {or fanguage iraining, math
skills and titeracy, finencing, and in persan and virfual
access to ibraries.

N THE NEXT FIVE YEARS, WE WILL:

L Develop a new integrated advising model clariiving
the roles and responsibilities of the Division of
Students, the Faculties and Colleges and providing
comprehensiva advising processes and onfine
resources 1o ensure that our students have the
cenfigence 1o navigate degree requirements; have
access to academic, career, library ang financial
support; and receive timely and accurate responses
to requests

2. Aclively monilor student learning needs and develop
appropriate academic sugports

3. Cross-tram and allocate staff members Lo student
support tasks when most neaded

4. Increase contact time betwean lacully members
and students

5. haoke scholarships ang bursaries, including graduate
scholarships and Posidociorat Fellowships, &
centerpiece of the tundraising campaign to be
taunched in 2016

o

Further advance our SEM anproach including
eahancing student supporis tailored to different
stutient segments imgroving retention and time-
to-compltion of degrees by undergraduate and
graguate students

7. See anincrease in sbugent satisfaciion
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PRIORITY 5
Enhanced Campus
Experience

Wwith the population grawth in York and Peel Regions,
the subway extension and related transportatige
developments, the Keele campus is increasingly at the
crossroads of ¢ major melropohian area thaf connecls
to Glendon mid-town and then south to our Schulich

and Osgoode downtown campuses, Togather York's
campuses create a cultural bub connecting York Region,
the francophane pepulation in Central and southwastern
Onfario, ang tha Greater Toronto Area downtown, 8y the
end of this Plan, there will be a new campus opening in
Markham building on York's north sowih profiie through
ihe heart of the 6TA and York Regson. A top priority is the
further enbancemant of our campuses that build on our
cormmitment to sustainatifity, campus beautification and
improved utilizahon,

Cur campuses have environmental fealures thal are
unigetg, such as the woodiots at Keele and individual
plantings af Glendon, We have earned arcolades for our
ervironmental vision. We ackaowledge our presence on
Abonginal territories and pledge to keep that heritage
alive, Construction is underway to dring York University's
Hart House up 1o code fo act as a meehing place for
Aboriginal events, students, faculty, staff 25 welt as
atumni, Elders and olher communiiy members, As the
Marknasm campus {akes shape it loo, will have a major
impact on the York Region, Alf of our campuses will
have a mix of old and new buildings some of excephonal
architedtural significance. We have been, and we will be,
dutiful custodians.

Camput spaces also contribute to a sense of community
for students, fanulty, stafl members, and, of course. to the
communtity at large. Space use can only be maxmized (o
this end if we are aliuned o the needs of our commumty
members and break down barriers 1o their proper
ufihizalon, York ses made substantial investments in
safely, and will continue to work loward the most secure
enviranment possible,
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IN THE NEXT FIVE YEARS WE WILL:

L Continue to advance a comprehensive, halistic and
cammunily-based approach to ensure the safety of
OUE £AMPUSES

2. Enhange the physical infrasiruciure and campus
spaces with capital investments aligned to acadenic
priocities including classroom upgrades

3. Enhance spaces avallable for social academic
iteractions including opportunities to enhancg
facuity-student interactions and extra-curricular
learning activities

4. Leverage new facitiies and amenities - subway
stations and bus termdnals, a second student
centre, Lions' stadium, and other amenilies and
infrastruciure - in the cause of creating inspiring
and welcoming spaces

% Enhance ecological sustainability, and Ihe symmelry
between budlt and natural enviconmenis

6. Ses the development of the campus as a destination,
a rise In the numher of individuals iaking advantage
of amenities, aif day and on weskends, and in the
space devoted to down-time aiong with extra- and
co-turricular eclivities

-4

Crazate a Cultural Innovation Fund and solicit igaas
from the communily on projects that will extend the
concept of York as o culturat hub, provide appealing
buffers to starker featuras such as parking lots,

and create spaces for community parinerships

and interactions

8. Seek out opportunities for increasing the use of
faciiities by local communitias
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PRIORITY 6
Enhanced Community
Engagement

We envision a University that supports and butids
communities, both within and withouf. in & spirit of
inclusion and empowerment. Advancing this prionty
requires meaningiul collegiat engagement of faculty, staff
and studentsan the development and implementation of
the priorities, objectives and initiatives reflected in our
planning documents, Reguiar input by facully, staff, and
students and updates to our collegial bodies 13 essential,
including reports Lo Senate and ds commulizes, Faculty
Councils antd camimunity reports as well as to the Board
Of Governors.,

The well being of membars of our cornmunity 15 also
vital, We must each assurne cesponsibility for creating an
inclusive environment based on muteal respecl. We must
implement a mantal neaith straleqy tor all members of
the community - students, facully membars and stall.

Outreach to our larger communities 15 also Fundamental
to York's mission as it both sufiuses and extends beyond
the University's academic programs. This priority ceflects
York's mission, vision and vatues ang reprasents an
Important component of other prigeities dor axample,
experiental learning and community based researchs, it
also aligns closely with our internationalization sirategy
and pur deepening commitment to Melong tearming.

FHE PIMORILILS

N THE NEXT FIVE YEARS, WE WiLL:

Enhance community engagement on our Compuses
by facilitating the coliegial participation ni all
community members - fult-time angd contract
faculty staff and students - in cur local tevel angd
instriivtional planning processes

Inaugurate and implement a pre-eminent mental

health and well-being strategy for facully, staif and

students that includes:

21 embedding mental health in the classroom
along with new and improved services

2.2. anapproach that focuses on building up the
skiifs of our communily {0 know when helg
i5 needed with better resources to direct our
community when that help is needed

2.3, alarger syslem thal supports mental health
before help 5 needey

Expand community outreach and engagement with

o7 farger commaunities by:

31, Sohdilying existing strateqgic parinerships
aligned with cur priorities of research
achieverent, enhanced student learming, and
Increased student success while reaching
further out {o increass the number and
deversity of external academic partnerships

Finelize a rew internationalization Plan oullining

objectives and initiatives including:

4.l strateaic academic partnerships both locally
and gisbally

4.2. iazreasing the proportion of internationai
studants 1o i5- 20% by the end of the Plan

4.3, & one-stop portal for prospective and current
international students

Celebrate York's rich and diverse community and the
vibrant communities that surround York including
the accomplishments of membiers of the community,
datly and at requiar events

Expant the programs offered through our rontinuing
stuches and protessiaonas devetopment units

York University Asademic Plan 2015 - 2020 1z




PRIORITY 7
Enabling the Plan

Executing this plan will requite sophisticated plasning
gfiorts everywhere m the University, at the locd level
angd the institutionat tevel, looking both internaily and

externally for best practices, evidence-based approaches

o deciston-making and rmplementation, and on going
evaluation of our prograss hased on agread-upon
measures Lhat we are aiile fo monitor.

Bemg oble Lo assess and reporl on GUr prograss is

important internally as welt as for meeling our externat
secountability responsibilties 1o government and other

axternat bodies, Benchmarking our progress witl also

become an mporiant component of the now provincial
requirement for business plans, Ensuring that we have

the daia we nesd is an imporifant irnmediate step.
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OVER THE NEXT FIVE YEARS WE WILL:

Drevetop high quality and effective administralive
service modeis 1o suppori academic priarities,
expanding the shared services approach, and
empowering staff and local planners with
appropriate career / siills deveioprent

Strengthen our communications and advocacy for

York to enhance Youk's rgputation, irapsparency

and accountability nciuging:

23, mproved websites

2.2. more effective and creative communication
strategies (o engage our students

Review our academic unit structures te support
the achievement of objectives including enhanced
support for graduate education

Enhance data analytics to increase accass to
mformation and evidence-based ¢ecision making

Collegiatly develop and confirm measures 1o e
used for meniioring and repsriing on owr progress
for ali prionties taking advaniage of repasitories of
best praciices

£stablish seamiless, consistant and complementary
planning modalities including fongar-term enrolment
and complement plans as welt as capital and
facilities plans

Achieve linancial susiainabilily, logeiber with
reliablz and forward-iooking budgel information for
planners, maximizing resources and investments
aligned with academic prioritias
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Over the five year ufe of this plan York University will be
changed in profound veays, We wili have invested more
heavily in our strengihs and be more student-centred in
aur focus. A new campus will open in Markham, extentfing
our guiward reach wiile enhancing our accessibility and
furthecing Yori's renown for path-breaking programs.
Our programs m liberal arls and creative arts will be
stronger and we will have Iirthered the obecinve of
hecoming more comprehensive by growing busingss,
digital media. educationat studies, health and science, The
Lassonde Schoal of Enginzering will have a hal range of
olferings and reach its planned ¢ohort of studenis angd
facuity members in the state of the-art Bergercn Centre.
There will be fongible improvernents in program guatidy,
scholarty achigvement and pedagogicat innovation,

The recenthy-created School of Continuing Studies wilt
continue to grow and provide alternative pathways

Lo university study, upgraded and new credentials

for post-secondary graduates, and exposure (o e

rich disciplinary and interdisciphnary cpportunities
available on our campuses and satellite {acikties. We will
continue Lo lay the groundwork for a megdical schoot.
Enrofrment demand will spite &t the end of the decade.
Meanwhile Glendon will add naw programs and become
anincreasingly imgortant {focus for Francophones in
southern Ontario, Two subway stations on the Keele
campus will solidify its posilion as an arademic,
economic and cultural hub for the Greater Totonle Area.
Lion's Stadium, a tegacy of the successiul Pan Am and
Parapan Am Games of 2015, will take its place alongside
refurbished athletic facilities to create & magnet for
athietes {rom around the world, A new student centre will
fIse along with a mator residence developmaent. A major
fund-raising campaign will reap benegfits for learners

and facuity members, now and in the fuiure, There will
b a more urban lock and feel Lo the campuses aven

a8 we carefully conserve and heautify unigue natural
environments an our lands, We will be stronger for the
gecisions thal we make. There wil be many moments to
cetelrale York and to display our aliribules as well 3s our
sipaificant contributions 1o our stugdents and to society.

Rivis Rd. Entrance

York University Acatemic Plan 2015 - 2020



Appendix

York's Planning Cycie

Is 2010, the Provostial White Paper Becoming an Engaged Universily
2010 2020 was endorsed by Senate selling out York's vision and &

set of bwelve benchmarks that informed the development of the UJAP
201 - 2015 and the priorities set out In that document. Those dotuments
in combmnation with the Strategic Research Plan 2013 - 2017 comprise
the instituttonai academic frarmeworl that is both shaped by, and in turn
shapes, locs! level strategic plans including the creation and annual updates
of the Divisional and Faculty integrated Resource Plans (IRPs). The IRPs
are the operational documents by colleagues at the focal level that detall
Lhe specific colleckive objerlives and initiatives that they will undertake
o advance the academic priorities of the Faculty and Division, which are
aligned wiith the Unwversity Academic Plan.

Throughout the 2013-2014 period, the University underwent an
instituiional review of all of ils programs and services to complement
gxisting analyses already undertaken at the focal leval through the annual
updating ef IRPs, Cyclical Program Reviews (CPRs), employee and student
surveys, This Acadernic and Admimistrative Program Review (AAPR) in
caombinalion with other existing analyses resulted in York's first-ever
institutional Integrated Resource Plan (IRP} endorsed by Senate in
September 2015, The focus of the IRP was to identify inttiatives thal would
signilicantly advance Lhe academic priorities of the University by taking an
institutionat approach that would support and build on lacal fevel eforts,
Working Groups have since been estabiished to recammend how best to
implement the instilutional initiatives to support the achievement of our
goals in 8 sustainable way. Figure 2 captures these plans as well ag the
refated enrolment, complement, capital and hudget plans.



Filgure 2
YORK UNIVERSITY PLANNING FRAMEWORK

internal and External Planning Context
Budget/Enrolment/Government/Students/AAPR

WHITE PAPER 20102020
UAP 2030~ 2015 INSTITUTIONAL IRP
STRATEGIC

RESEARCH PLAN | LGCAL 1RPS 2010 -2015

FACULTY PLANS

mnnﬂﬁé&é‘i‘um COMPLEMENT PLAN HSTITUTIONAL BUDGET

DIVISIONAL/GNIT
STRATECIC PLANS CAPITAL FLAN LOCAL BUDGETS
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2010-2015
etrospective

Un trovall conséguent a éta réalisé ces cing dernibras anndes pour
concrihises 1o viston de 'Université York, géfinie dans le livre Bane Becoming
an Engagsd Unversity 2010 - 2020,

York s'est hissde gu sommet des Classemeats natienauy et internationaux
POUT $8S PIOGEAMITES FECONNUY &0 Sludes commaerciales, en scignces
Bumomos, on droit 21 en salences socizles. L'Université a dlarg: ses domaines
d'expertise avac la création de I'Ecole Oingénisurs Lassonds of fe ncement
de nguvesus programunes dg premier cycie of d'études supdnisures en
comenerce, enscignces de education, en génie of en santé dans le monde.
Unuverlure d'une ool d'arts, de médias, danimation of e design refiste
notre Bgstimils dans ce secteun Notre réputation dans te domaine des
sciances 5 €18 rehaussde par des prajels de recherche aux répercussions
unportanies, das innovations pédagogiques, de vastes campagnes
dinformation du publie el dimportanies retombiées dans tes médias. Glendon
a consoiids son rdle de centre biwmgue répondant & une demande accrue

de programimes g ébudes ea francais dans le gentrg 2t e sud-ouest de
FOrario. Toutes ces réalisabions ont renforcé notre réputation en matidre
de curriculum interdiscipinaire novateur ol donné fieu i de nouvelles
coliaborations.

Lintenssication de notre politigue de recherchs g généré des résuitals
recoanus ef mené & des progris sur les plans éconaimigue, socinl et culturs
grace & des partenarials locauy ot internalionaux, La Faculld dos sclences

de la santé a regu un don de 20 midlions de dollars nour fosder le Dahateh
Inshitute for Global Health o nos chercheurs travailleront avec d'autres
dquipes sciontitioues du monds entier. Nous avons bali de puissants réseauy
ge recherehe collsborative s'étendant sur tous les continents ef couvrant
lowstes les disciplines, En méme temps, noUS avons fail de Vinnovation locale,
une priorité grdce a des inthiatives comime celles du Markham Comvergence
Centre dianovation York: nous avons aussi souteny o contre York University-
T8 Commuaity Engagement Centre au sein do la cormmuynauté de Jane Fincls,

MOUs nous sommes torgés une répulation dexcellcace en enseignement et
#n apprentissage cotine le confirment Tes sondages auprés dos dludiants
Celie ercelience découle nolamment d'une approche novatrice de Méducation
par Fexpdrience gt d'un aprentissage amdiiord par ta techrigdogie, Nous
avons commencéd & accrailre notre etfectit professoral qul avait haissé

& 1a suite des crises conomiques mondiales de 2008 Notre qustion
sirateqique du recrutement a permis daméliorsr le taux dinscriplion des
étudiants inddais et daccroitre le recrutement et la Hgélisalion des melleurs
etudiants, Le programme de transition YUStart a facitlis orientation des
novvedux Srudiants. C8té international. nous avons dépasse les objectifs

du tivre biane sur la hausse atlentue du nomire d'dtudiants internationauy
& York. Dautre part, nous avans ouvert nos CampUS parlenaires en inde
wampus GME do Schulich) et & Costa Rica (Eco-campus de la Facuité des
érudes environnementates of fe Litlian Meighen Wright Centre). Par ailieurs,
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le programme novatieur Borderlass H gher Education
for Refugees soutenu par a Faculte des sciences de
Iéducation et 1a Facuite des arts libdraux el des éludas
professionnefles s'est developpé. Notre nouveiie Fcole
de formation continue renforce l'engagerent de York a
offrir un accls aux études of 3 Fapprentissage lout au
long de la vie. Nous avons intensihie notre engagement
at aps pratiques en tant qu'lniversite « engagde »
défendant des valeurs fondamentales comme la justice
sociale. Fexcellence et ta cobiaboration, el sccru amsi la
reconnaissance externe de nos activités,

Llniversité a développé un madele de prise e dérisions
basé sur des informations factuslies, qui perimet uns
meileure collaboration entve 1es divers nivoaux de
Pllniversité, Nous avons procédsd a un examen de ous nos
programimes et sarvices en 2013 - 2014 ot crée le premer
Plan institutionne! de ressources intdgrées (PRI oe York.

Mos elforls onl 618 appuyes par das plans de
communication clairs et dédtadids, 1a defense de certaings
causes aupres du gouvernement gt des init-abvps
dexpansion. Ces dernieres comprennant de vasies projets
dmmobilisatiing comme le nouveau centee Sergeron
Centre for Engineering Exceflence, o creat on d'un
nouveay cenire dtudiant sur e campus Keete et la fufure
ouvarture d'un campus a Markiam. Nous avons obtems une
reconnassance locale, nationale el internationale dans des
publicalions prest gicuses ot regu des prex. doet un pour le
séveloppement durable de nus campus.

Regard sur le Plan
académique de 'Université
2015-2020

Les réalisations de York ai0s° gue son pasibonnement

uniue soat de sofdes fondements pour 125 ©og prochaines

anndes. Le Plan acadermtgue de Plisvers.de 2015 -2020
nous donne 'occason d'intensifiar nos efforts en mattant
en place des mitiatives stratégiques gui tiennant compte
des défis actuels &t de nouvelles opportunites.

Le présent Pan academique de PUnversitd artive a un
mament décsif dans “historre de York comme Mindique

la Flgure 1.1t sappuie sur des Hérations précédentes ot
U uh ensemble de valeurs durables, de savoir-faire en
planification et de forces reconnues. |l bient compic auss
des résultats d'un examen ¢étaifié de nos progrés wsau'a
présent, en vue de réaliser ia vision de York énoncee dans
Ip livee blanc 2010-2020. Le Plan ost dgalement basé sur
les intiatives découlant de cel examen et présentédes dans
le PIRI et dans tes Plans de ressources misgrées (PRI ay
niveay lacal. Les priorités et les stralégies de déploiernant
decrites dans e présent dogument correspondent aux
asprations d'une université rengmmée dans Ie monde, qui
s'emplois & atle ndre pleingment ses obiectifs et a saisy s
opportuniiés qui s'offrent a elle.

Figure 1

Réalisation

du livre blanc

Plan académique de Universitd Yerk 2015-2020 2




Z010- 2015 : RETROSPECTIVE

INntroduction

Sappuyant sur la mission et sur la vision de York, ansi gue sur un ensamble de vakeurs durables, le Plan académigue de
Universite 2015- 2020 (le Planj refléte 'esprd de notre devise Tentanda Via « Quurir des voies nouvelies, Caltle devise axprime
notre capacité et notre désir de reiever tes délis rengonirés dans o contexte d'un 21 sidete dynamique ef en constanle
évelution. Elfe refiete aussi notre volontd de trouver des moyens novaleurs pour tenir nos premesses, en puisant notre
inspiration & Uintérieur et a I'extérieur de notre étabissement. Bien que nos valeurs ne soient pas exclusives 3 'Universitd
York, sfles forment - lorsqu'elles sont combinges - un ensambie (e valeurs umques el authentiques qui guident |a plarification
universitaire au sein ¢'un établissement public.

3 Plan académiue de FUaiversité Yark 2015-2020




2010- 2015 : RETROSPECTIVE
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2010-2015 : RETROSPECTIVE

Le Plan cibiz sepl domaines cles prior-taiwes. Une lecture
du ces priorités permet de dégager trois thames dominants
qui sous-endent le Plan academegue 2H0 - 20i5 de notre
université, ainst que son livre blang @

+ la qualife de I'ensegnement of de fa recherche
© laréusste des dtudaants
+ Pengagement g Iz rayonaement de Puniversite,

La qualiité de Ienselgnement et de la recherche o
constitud 'wnpératif majeur de CUniversité York ces cing
dernieres annges, thoix qui do.t se pérenniser pour les
cing annéas & venir, Da ‘a mdme maniere qu'il est essentisd
dattrer et de retemr, un corps profesaoral, un personnet
et des atudiants de premier, deugibme e troisieme

cycle de trés grande quatité, = esl fondamenial que
Finstitution se preoccupe de Samportance oo Fexcellence
en enseignement gt en recherche et du ten indissofuble
qui unit I'an et lautre dans le cadre de notre mission st
dans la perspective de cuiture dexcellency gui est la ndire,
Hous devons ainsi veiller 8 renforcer nofre réputation,
comprendre te caractire crucial ge 'mnovation comeme
facteur ¢ié de quante, étre séiect:fs dans nos admissions,
gagner les connours de financement concernant fes
infrastructures et la recherche ¢k assurer un financement
souteny aux etud-ants a partir du deuxiame cycie, Tout

en nous avpayant sur nos lorces pour birer parti de
npuvelies possbibtés, nous devons dqalement nous tournsr
vers Pexter-eur asa recherche ges melileures prabiques

et condinuer @ 8ire representatiis de notre volonté de
changement.

Notre réussite dépend de Poptom sation des ressources
oifertes pour appuyer 165 priorites universiiares ciés

gue sont Peaseignement el lapprentissage. ainsi que

fos activités savantes, ‘es acliv.es de recherche ot ses
activikés creatives conngxes, part'culiérement s. Fon prend
an compte les défls auxques York, comme toutes les
universités de 'Ontang, 8t face dus fail du finencement par
studiant te phus bas du pays.

Parmi ces efforts, ie plus important est d sugmenter
Peffeclif des enseignants & ternps plein (ce qui irclut
d'améliorer 1a transformation des posles contractug's
en postes permanents) et d'amelorer le ratio éludiants
Feorps professoral. Nous devons égatemant pourstivre
notre engagement en termes daméloration continue,
sde réorganisation des dipldmes, d'sttemie des obrectifs
dlinscriptions et d'optimisation de 'efficacits de nog
services summistratifs.

La réussite de nos étudlants un objectit lié au précédent,
qui comporte a la fols Foptimisation de la quanté des
ftudiants de premier, deukieme ol trossigroe cvgle qul

font le choix o'étutier & York, el ce, sans restre ndre
Faccds & nofre universitd, et lamélioration ge I'expérience

5 Pan acaddmigue de 'Université York 2085 - 2070

vecue entre nos murs of du devenir des dtudisnts & la
suite de cetie expérience. Ces cing derniéres anndes, un
travait important a 888 réalisé pour oplim'ser Futilisation
ges donndes concernant les dfudiants avec Fobjecti de
concevoir ie soutien universitaire de manigre plus adaplss
& la diversité de nolre pogdation étudiante et de misux
soutenir fa réussite des étuthants par des iniliatives dp
gestion siratéqgigue des eflectifs. Les colleges offrant ainst
un ensemble de services, parmi lesquels e mentorat par
1835 pairs ef les anciens dtudiants, el un enseignement
complémentaire. La Faculté des diudes superieures
propose un ensemble trés complet d'atelers concernant
1a rédaction, fes dossiers de demande de bourses ot le
développement des compétences professionnelies, Leg
hibliothegues offrent ua programme dans lequel un
bitlistnécaire « personnel » est apparid 4 chaque etudiant
de premigre année pour qu'il soit guidé ef seulenu dans ses
recherches tout au tong de sa premiéere annee d'é¢ludes.

Les institutions publiques de taille imporianie, camme
Yarl, faisant face & des délis particoliers nous cherchons
a twer garti de nofre disnensicn powr en fare un digémentl
bendfigue. 1 s'agil de muliplier Iss o utions destindes
aux dtuckants, de développer d'excellents programmes
inferdisciplinames, de favoriser 5a recherche collabarative,
ef d'ouvrir la voie 3 des interactions entre des membres
de ta communayte dans le cadre de clubs ou dactivités
parascolaires inimaginables & une plus petite échelin,
C'est la raison pour laguelle nous nous somMmes assurés
que notre taille méme ne soil pas écrasante, mais plutdt
encourageante et inspirante. I doit continuer 3 en éire
ans., dans {a rmesure ol nous voulons, durant iss anndes
gui ¥iennent, augmenter le nombre d'étudiants trés
engages qui chossissent York en gremier lieu, au premier
comme gu deviidme ou troisibme cycle el maintenis,

ce {asant, une des pepulations d'éludiants des cygles
supgrieurs (es plus importantes d'Amérique s Nord).
Motre succes dans cette enlraprise nécessite de renforcer
nos efforts pour atiiver et conserver une population
etudhante varide, gui comporte des studiants canadiens et
mternationaux, des studiants traditionnels abardant les
etudes supgrieures juste aprés leurs études secondaires,
des apprenants non {raditionnels, des dludiants d temps
partie’ el des dtudiants sdultes.

tengagement ot le rayonnement ont toujours dié

nscrts dans |ADN de York, méme avant que le concent
druniversité « engagee » ne soil répandu zu Canada, Un
corps professoral et un personnet activement engages sonl
essentiels & la creation d'ung commumnauté universilaire
dynamique et au ranforcement de nolre impact. De plus

en plus rapprantissane actif est considérd comme la
margue d'une expérience universitaire de gualité. Ea tant
quur-versta de grande taitle ol de nombreux éludiants se



i

rendent de manigre quotidionne sur 2 campus, York fait
face & un défi particulior quant aux possibiiilés offertes aux
etudiants de s'engager activemant aves laurs enseignants
et lours pairs dans des apprentissages ef des activitds
parascolaires.

Cet engagement actif est pourtant essentisl & notre
fonctionnement en tant gue communautéd ot aux avancées
an termes de golvernance collégiale, dintégration el de
diversite, et # se retliéte dans notre ravonnement et nes
collaborations aved des partenaires locaix of mondipux
powr des echanges mutueliement béngfiques en teraies
de connaissances et de ressources, Pour enrichic ses
programmes universitaires, York continug 2 dtendre son
nfluence et & développer son réseau de partenarials svec
d'autres établissements d'enseignginent, gouvernemants,
acteurs du secteur privé at du secteur & bt non eratil,
Notre université continue egatoment & développer
Fespériencs daaprantissage des etudiants, soit leur aceds
alunbversitd, le transfort de crodits et les possibiiités de
formation par Yoxpérience, ainst que las ackivités savantes,
les activites de recherche et tes acl'vitds créatives
cannexes, Finglemant, York continue 3 contribuer i3
formation de citoyens instruits engagas, atlachés aux
vateurs gémocratigues, gl dong, au bien publlic 1 & .a
réselution de problémes socdtaux critiques,

l'une des caractéristinues essenticlies du 21 siacie

est la perspeciive mandiale assocte & l'enseignement
supsrigur, Uengagement continuers donc a 8tre un théms
central de ce Plan, et ¢e, a de nombreuy égards. Cet
engagement étavera le dévelconement de 1a strategie
diniernationalisation de York, apouiera 'expansion

des possitulités denseignement par Fexperience, et
Blargira "évantail de nos parlenariats de recherche ot

les répercussions de nos activitds savanies grace  des
collaborations, & une mobilisatien des connaissances of &
des initiatives innovantes. Ca faisant, notre engagement
renforcera les relations entre Venseignement ot les
activites savantes, fes activités de recherthe el les activitss
créatives cannexes,

La formation continug est une auvire composante d'un
engagement communautaire qui fazilite 'accos aux

etudes supécieures & loutes los élapes du cygle dz la vie
et fevorise ia diversité des trajectoires pour les étudiants
non traditionnels comme pour les étudiants inlernstinnauy
fui ont besoin d'éire sautenus an langue secondo. LEcoie
de formation continue complétera les autres éeoles

de formalion professionnelle de York et donners un
nouveau souffie 2 notre engagement envers fa souplesss
d'apprenbissage et la mobilité des ¢ludiants,

Dans le cadre du développement d'une stratégie
autochivne a Fechelie de YUniversité, fun des objectifs cigs
sera de s'engager auprés de communauids autochiones

20102015 RETROSPECTIVE

canagicnnes, a linténeur méme de York comma 3
Fextérieur. Cel engagement témaigne de notre désir que
tes Etudiants, le personne? ef leg nouveaux membres du
corps professoral représentent rauy 'es communates
autochtones, Cela permettra denrichy I'ensegnement,
Fapprentissage el la recherche. ainsi que les ewpér ences
des étudiants, Cette démarche s'appuiera sur des
initiafives existantes dans diverses facultés et divisians,
tout en incorporani de nouveaux projets et de nouvelies
procadures, parmi lesquais ceux dmergeant dans le deoit fif
de nolre réponse aux ¢ Appels & action de la commiss:on
Vérité ef Réconciliation ».
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Notre contexte
Defis et
nossibilites

L.e paysage extérieur

Appréhendar 'envirennement contextuel & Fextérieur de 'Univarsité est une
composante importante dg tout processus de planification, car cela permet
tie metire en dvidence te5 défis et les possibilités qui doivent sous-tendre lps
decisions. Les efforts & envisager pour faire avancer ie tivre Blanc durant jes
cing anndes a venir doivent inclure au prendre en compte

1

Pinternationalisation des dtudes supérisures et une stratéyio
dengagement de York au niveau mondiat, comportant notre plan de
recritement étudiant, notre rayonnement et nos partenariats, Aos
programmes el nos axes de recherche:

le renforcemant de ta dépendance do ta snciété a 'Sgard des universités
pour neiten par te bisis de 'enseignement ef de la recherche, 3

la créativité, & Mionovation, i la connaissance et 3 engagerent
communautalra:

les rapercussions de la révolution lechnalagique, dans les domaines de
Finformation of de la communication, sur Facquisition et la diffusion
thes connaissances, ginsi que sur les possibilitds émergentes d'ameliorer
fapprentissage grice  cos technologies;

ta nécessitd d'offrir des programmes dexcellante gualité dans un
envizonnement provincial marque par les contraintes fiscales toul en
meltant Faccen! sur ta viabilité ef {3 responsabilité financidres:

Pobligation de répontee & la grande dépendance de FUniversilé vis-a-wis 18]
travail sous contrat dans te secteur des dtudes postsecondaires en posani
des actions, parmi lesquetles laugmentation de Feffecti des eoseignants a
temps plein, gui est une priorite absolus, et ta recherche de possibiliiss de
soutizn pour les colldgues souss contral enssignant dans tles facultds:

Panvironnemant de plus en plus complexe gt compatitil concernant le
financement de la recherche et les atlentes craissantes de résultats 15505
de cette recherche en termes de béndfices économiques et socistaus
tangibles;

las cadres potitiques concernant les tudes postsecondaires st plus

précisémant fes études superieures, parmi tesquels :

o {adifférentiation ot ses répercussions sur (a direction des programmas,
les priorités de recherche et les inscriptions;

@ da nouvelle directive gu gouvernement provincial concarnant les plans
dactivités du secteur puilic;

o Fexamien provincial des financements base sur 1a performante et fes
irmplicalions possibies en termes de deéveloppement indicatours cids de
mesure et de performance pour le transtert tes subventions.



+ la tendance aztueile déclinante des insenplions qui
devrait se poursusvre usqu'en 2020 eaviron, associes
au mangue de compréhension du rdle essentiel de
Penseignement des arts Iibdrauy dans une sociétd basée
sur fa connaissanie; cette situation a des repercussions
sur tes candidatures, fa dépendance disproportionnde

§ vis-a-vis dun nomibre retativement restreint de
' pragrammes de York et [z gestion stratdgique du
recrutesnent.
iy Ces facteurs de contrainte nous ranpeilent l'importance

de protéger les atouts du York ot de s'appuyer sur ceus-ci
dans ta vision de e qua sera York en 2020,

. Plan académique ga IlUniversité York 2015+ 2020 :/



HOTRE CONTEXTE : DEFIS €7 POSSIBILITES

Saisir les occasions a
l'intérieur méme de York

Matgré des defis importants, York est préte & brer parts
d'un certain nombre de poss:biités dans tes cing annédes
quivignnent. Nos muitiples campus nots permettroont
d'élargir netre po-yvalence el d'optuniser s chances de
remplir notre mission et dg concrétiser notre vision. York

a manitesté son desir dheberger une {faculte dg médecing
el prepare le terrain dans cette dventumitd, i existe de
aombreuses autres possinitles, el, nous expioilecons ceties
qui sont dans g droit fit de nos forces e de nos aspirations :

+ Renforcer la répulation de York enrespectant son
engagement dameiinrer ¢t de démontrer la quatté de
nos programmiss academugies et de recherche. par
la rase en place of le developpement de nouveayx
domainas d'études passionaants dans lesguels York
peut fare o preuve de son leadershvp, comme (g sante
dans le monle, les madias numeériques, le biomedirat
gl les technologies vertes, ou par je developgement de
Pensewgnemant par - exgérience, en parboisiier par les
activites de recharghe, pu ensoce par e ronforcement de
lapprentissage amatiord par les technologies,

Eaptoiter le campus de Markham Centre ef saisir ainst
'occasion unique ge créer un campus gy 21° secle

el un incubateur pour de nouveles idées permetiant
d'articuter fa vision de York destomper les distinctions
entre Uéducation et 1a ville, vision qui I'e emporté sur 19
aulres propositions de nouveau canmpus,

« Ftendre ef promouvoir fes contributions de Gendon
et de York) en matiére d'éducation bilingue dans le
centre et e sued-ousst de U'Ontario, &n s'appuyant sur
les programmes soiides darts fibdraux el en dlacgissant
sus programmes de formations préprofessionnelics,
professionneiies, et ciblées sur los sciences.

» Promouvolr Uimportance des éludes en arts dbérauyx et
de Pétude critique.

¢ Cutliver notre force interdisciplinaire en formatisant
el en meltant en place des mécanismes fagititant
Penseignement transversal entre facultés ainsi que 3
supervision transversale des dludiants.

» Respecter notre engagement a centrer nos activités
sur dgs dtudrants, en augmentant feur réussite grace
& Taccks de groupes variés & 'Université (rouveaux
Cenadiens, etudiants internationaux, éludiants aduifes,

®  Blan académigue de FUniversitd York 2015+ 2020

elud:ants handicapées, éiudiants des communautés
autochiones), en favorisant les initiatives de mobitlé
l2s concernant, en leur offrant une cxpérience
dapprentissage dexcellenie qualite ¢t un gnseignement
pus personnadisé au premier, deutidme et frolsigme
cydie, et fimaiement en amdliorant le taux de rétention.

Accroitre notre leadership en engagement
communautare en étandant sa portée sl en établissant
des partenanats aved des communautés locates,
nationases, mondiales ou virtuelles, dans deyg sphéces
universitaires, béndvoles ou privées,

Vanter nolre diversité comme un modile et un ancrags.

Ame=arer 'expdrience vécue par les dtudiants sur fe

CAMPUS DAar :

a iavie el Mapprentissage dans un cadre da vie
2coogitue ol un espace plus important ost accordé
aux gludiants, seil un environnement naturel qui
comporte dos 8cosysiemes uniques coaxistant
aves des installations magnifiques 3 Parchitecture
axcentionnetie;

o 1@ situat:on de York av coeur ¢'une région dynaminue
favorisee par les mayens de tranaport et son
emplacement {le métro devenant un contre de
transt pubeie, laéroport 8tant & proximite, et les
routes formant de véritables rdseaux) et la recherche
d'accasions possibles d'engagement communautaire
cemme 13 mise en valeuwr du campus Keele, point de
passage majeur au creisement des rovies nord-sud et
est-ouest,

o la promotion de la réputation de Yori en tant
quuniversité plusielrs fois priméa, pour assurer 1o
pérennité du campus.

Poursuivre el développar 1a pratique d'un leadership
universitaire bosé sur des preuves-développement des
analyses de données (incluant fos données de York,
des études dans la popuiatian dtudianie, des mesures
de recherche externes et des examens cycliques

des programmes) afin Ge prendre des décisions

plus éciairées polr promouvoir nos facultés et nos
programmes de pointe dans le monge,
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Les priorites

Le Plan orésente sept domaines prioritaires en ciblant la consolidation

des objectifs et des nitiatives qui ont 816 confirmés comme £tant les phs
essentieds 3 i3 réalisation de la misston et au respect de |a vision de York, &
partir des efforts et des évaluations des cing derniéres années gt selon las
résultats des consullations réalisdes pour concevoir ce Plan. Les objectifs
3 atteindre durant les cing prochaines années sont ainsi tarmulés avec
une plus grande précsion que celle 3 laguelle on surait pu $'attendre, tout
en jaissant cependant teaucoup de place a une contripubion refletant des
caractéristigues locales unmues,

PRIORITE 1
Des programmes novateurs de qualité
pour une excellence acadéemique

Une priordé essentieie du Plan 2015 - 2020 pour faire progresser {a vision
de York en fant gu'universite potyvaionie, eés active en rechsrche of
nternationa ement recosaue, o5t daccroiire 13 quast e de nos programmes
universitaires, De maniere notoire, 1a qualité académique ast I'un des trois
premuers facteurs de chioix des candidals ontariens guand its séleciionnent
uie upiversité pour faire leurs etudes. Le rappor! du groupe de travall sur
les programines universitaires, 10s examens cycliques des programimes g
les sondages auprés des dtudiants ont mis en évidence un certain nombra
dlinnovations du curricuwlum sur lesquelies s'appuyer pour améliorer
Finovaboen et fa qualité, parmi iesquelles un content interdiscipiinaire,
des nassibifités de recherche, et une formutation ¢laire des résultals
drapprentissage. La poursuite d'un engagement dans l'enseignement
qénéral ot lintégration cruciale des arls béraux tout au long du cusriculurn
permettra aussi d'assurer Facquisition par nos étudiants de compétences
adaptabies, si essenfiglles aux nouvelles exigences de la citoyennetd et aux
cadres de travall évolulifs,

Trés taf, York a adopte des processus d’assurance de la qualilé, se placant
alors & Favant-garde au moment ol de lets cadres se développaient &

travers toute 1a province, La plupart de nos programmes on des résuttats
d'apprentissage dien stablis ot sefforcend d'atigner leurs dvaluations sur

ces resuitals. €0 méme temps, tes examens Cycliquas des programmes n'ont
pas complélement répondu aux defis posds, Les donnédes de recrutement
fournses pour l'examen de tous les programmes da premier cycle et des cycies
supérieurs de loute Fingtirulion ant mis en évidence des quaestions urgentes,
comme inportant pourcentage de candidatures pour ie premier cycle de
FUniversite dans les 10 meilleurs programmas offerts par York, des exigences
de dipldmes excessivermant complexes, des dédoublements de programsmes ef
des programmes pour lesquels les candidatures vont en décroissant depuis un
certain nombre d'anndes,




Accroitre 1a polyvaence de notre universitéd nécessita de se
dépioyer dans les domaines de ia santé, de lingenierie, deg
sciances. du commaerce el des programmes professionngts,
tout en délendant les arts libédraux et les programmes
faisant face & un déclin des candidatures, comme ies arts
créatifs, Il existe des possibifités d'olinr aux studiants une
plus grande Hexibilité ef une mobititd dans laur carrigre
grace a des combinaisons de programmes (nnovanies et
unisjues. Les nouvelles propositions de programmaes a

fare approuver par le Conseil de 1a gualidé et le ministere
de ta Formalion of des Cotéges ol Universités dovent

Slre mvses en place a la luniere d'ung vrade connaissance
de la Politique du $énat en matiére d'assurance de 1a
quaitd, de l'entente aved 1e gouvernement guant au
mandat strategicue de noire universils, et d'une analyse
approfondia des besoinsg du marché et des caractér-shiguns
distmctives des programmes. Uapprobation du programma
ne garantit pas sa pdrenmité el kos propositions dolvent
comparter des cibles de recrutement et des besons en
ressaurces qus soient réalisabies,

Le Sénat a anprouve ke Plan inst'bubionne: de ressources
intégrees et, ce faisant, a marqué son appreciation quanl a
ta néressite denvisager, d'accomphy el de motire en teuvre
des plans ¢'action entrepris au niveay des faciniés ef visant
a accroifre 1a qualite de nos prograrumes atadémigues. Ces
plans dalvent répondre aux délis manifestes que posent

fos données de recrutement. (€5 gxamens 46s programmes
tes sondages auprés des dludiants, et daulres sources
pertinenies d'information.

DANS LES CING ANNEES A VENIR, NOUS ALLONS :

L Concevoir et mettra en euvie au niveau des faculiés
des plans pour accroitre e quabtéd de nos programmes
universitaires (alignés dans ta mesurs du possible sur
tes examens cychques des programmas),
1L Les plans des facultés exploreront les possibilitgs

d'accroitre le caractdre innovant des curriculums

par une inlerdiscipknarite, des activitds de
racherche, une conception de points ou ung
programmation dishinchive, et

Las plans des {acultés repondront aux dédis

des programimes, parmi tesquels les exigences

de diptdmes excessivempnt complexes, les

dédoublaments de pragrammes, el is baisse des

ssesiptions, de mamére a assurer une structure

s

prograrmmatique cohérente en dotant les
programmaes, en kes ravisant, en les consolidant,
voire en fes iprmant quand cela ast nécessaire.

Renforcar notre podyvalence at nolre

interdisciplinarité grice aux initiatives suivantes ;

21 Congevolr des programmes innovants qui ménent
a des diptdmes universitaires dans les domaines
du commerce, de Méducation, de Mngénierie,
de ta santé, des études professionnelles et
tes sciences, qui solent excellents on termes
e struciure gu curricudum et de détiviance
des cours ef qui solent alignés sur les besqins
soriétays d'une maniere adéquate pour nos
camuus.

2.2 Delendre 1es avls libéraux el ies aris créatils
en recherchant des possibilités de promouvoir
feur vaipur el en sccioissand la gualité des
programmes par de nouvelles combinatsons
inpovantes menant & un dipldme univarsitaire,
entre autres.

2.3 Atteindre 1z zille el lampleur aptiimaies en
ingénierie, gui permettent de potentialiser les
répercussions et ka réputation de nos dtudes
supérieures dans ce dernaine,

&4 Aceroitie 1a flexibilite ef I responsabilisation
des eludiants de manidre 3 ce qu'ils poursuivent
letsrs études jusquiau dipldmes, mais abordent
auss: d'aulres combinaisons de programmes leyr
permetiant d'approfonstir teurs centres dinideél
au-deld des majeures, de coligborer, effou
d'accroiire leurs compétences professionnetios
eninclirant a leur programme ung année
supplementaire pour finir teur baccatauréal, des
programmes professionnels ef des programines
de maitrise basde sur des cours,

S'assurer qug le cadre d'assurance de la qualita

est bien défini el respectd, en particulier guant &

I présentation des résultats dapprentissage pour
chaque programme et 3 l'ajustement de "évaluation &
ces résultats.

Créer un plus grand nombre de curriculums
transyersaux (C&-4d. concernant plus d'une unité
srademique dans une méme faculté) qui comportent
des incital'fs de coopération.
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PRIORITE 2

Faire progresser les
découvertes, les innovations
et les réalisations dans

le domaine des travaux
savants, de la recherche

et des activités créatives
connexes

Lies fravaux universitsires sont 1a pierre angulatre de toute
urdversile, York a toujours défini ces travaux dans un sans
large ¢t continuers & valorisar las initiatives de lensemble
de son corps professorsh, Nous seimmaes, avant tout gd
suetoul, tous motives pars la cuaositd inteffectuste, sachant
que les travaux savanis qui induisent un changement, ‘g5
achivités créatives ot la recherchie peovent étre menés

de bien des fagons. Mous alons tirer parti tdes moyens
#mergents poutr tiffuser nos ravaux, de maniése &
partager igs résuttats de nos inibialives avec dautres
urdversitaires, ainsl gu'avec la societd, Particwigremeant
remarquables avjourd’hui sont notre rdie da chef de file en

termes d'engagement dans fa recherche transversale (Cest-

a-dire d'une discipline a Mautre), nos partenariats avec des
communautés, et les répercussions de nos résultats de
recherche sur fg monade académique et la socidid,

A parlir de nos réuss-tes actuelles, nous aspirons, sur
I'ensembie de nos campus, 4 slargsr Venvergure de nptre
engagement an termes de recherche, de travany savants
el Jactivités créatives connexes, e d développer ies
procédures par tesquelies nous identifions nos réussiies
gt las revendiguens, de maniere &, sur 1a durée de co
Pian, progresser dans tes classements nabionsux et
internationaux en termes d'intensite de la recherche, tout
en préservant, voire an déveioppant, les répercussions
de nos resuitats. Comme i est indiqué dans le Plan de
recherche strategique approuve par e Sénat, nous nous
emploierons avec assiduie a inlensifiar les cultures de
recharche,

A partic du devsiéme cvcle, fes dtudes SUREreuUres sont
essenbielies a ta dynamique de recherche, Nous devons
accrottre mpact des études supérievres en renforgant
Fadéquation endra fes facultés et tes unités académigues
de sowdien, avag 'objectif d'harmeniser Ia planification
académigue, les ressources ef Feffechif professoral reguis
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aveq ceux des programmas du premier cycte. |l sera crucial
d'alieindre les objectifs de recruternent négooés avec

le qouvesnement provinciad, voire de les depassern Les
stag'ares postdoctoraux jouant aussi un rde clé dans
rette entreprise ef nous devons, stratég.quement, planifier
g'enincture ur p us grand nombre dans Pensemble des
discipiines,

DANS LES CINQ ANNEES A VENIR, NOUS ALLONS

L Accroltre de maniere importante ie nombre et s
praportion des réseltats de recherche pouvant
élre présentés ou publiés par nos universitaires
et developper les mayens d'évaluation ef de
présentation de lous les types de résultals de
recharche provenant de siotre travail, el gas
répercussions Gulis generent.

2. Accroltre 1@ quatitd ef la quantitéd des recherches of
fa mobitesahion des connatssances visant & structurer
te débat publiz, -es reformes légates e poitigues,
Pentrepreneuriat économigua et social. el & amdlorer
fes résultats de ta recherche & York, qui sont utiies a
ta societe.

3 Augmenter e nombre de pog partenariats de
recherche et développer nos réseaus et aulres pomnts
ae contact entre ies partenaires on dépavant des
ressources nformatigues, Yoffre de formation et
avires moyens.

4, éiargir la hbre acces 3 1a recherche menge § York
pour acere’tee notre visibiGie, ahobke les frontisres
discipbnares et favoriser un partage plus libre gu
savolr aver le monde,

%, Déveopper la colisboration & I'intérieur méme de
I"Universitd, et entre les membres des facuiés de
York @t d'autres persannes, pour conférer & York une
anvergure qui dépasss la simple addition des forves
ol faire connaitre au monde notre univarsits ot sa
recherche.

6. Améuorer el présenter les profits d'organisation de
nos unités de recherche,

7. Accrodtee de manidre importaate ie nombre et {a
proportion de cherchewrs capables de trouver des
fonds externes pour appuyer les projets de recherche,
&insi que lg nombre d'dtudiants de deuxiéme ot de
troisieme cycle et de stagialres postdoctoracs. Faice
augmanter de maniére significative tes subventions
de recharche en valeurs absolues ef relatives.
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Faire de York un piiie dinncvation en aceraissant

les activitds fransationeeides el entrepreneunales
offertes pac York Innovation el le groupe dédié &

& mobitisatipn des connaissances, en incluant e
Markhiam Convergence Centre, LaunchY U et 1es
activités innovantes apparaissant avjourd'hu’ dans les
facultés, parmi tesquelies la soilicdation des meéd-as
aour étendre notre rayonnement.

Concevoir gt meltre en ¢euvre, en collaboration aveg
tes facuités, un plan d'equipernent et d'instatiations
pour la recherche insidubionneie, de maniére

& maintenir, voire accrottre, bes infrastructures
nécessaires, notammaent Vespace dédié §
‘apprentissage des atudiants, et a realiser un suivi
ges investissements pour assorar lour adeguation
aved les pbiectis poursuivis,

tettre Maccent sur le déveroppement de notre
popuiation eludiante dans les cyoies supérieurs of

at niveau postdoctora (an quantité mans auss: en
quatitd), et accrofire e mentorat et e soulsen qui seur
sont offerts pour tedrs activiies de racherche.
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PRIORITE 3

Accroitre la qualité de
I'enseignement et de
I'apprentissage des étudiants

Comme le montrent les somndages auprés des étud'ants

ot {es examens cychgues des programmes, York g ung
réputation excedente et méritée pour e qui est de la
gualitd de son enseignement et de Fapprentissage qu’

en résulte, ce qui lu: offre Yoaporiunite de se positionner
comme chef de file en matiere dinnovabion pédagogiaie.
Comme Venseignement gt Fapprentissage viennent en
seconde position dans tes facteurs pesant dans fa biglance
décisionnelie das studiants guant au choix de fewr Fey
d'études, renforcer ces deux perspectives pédagogiques,
en développant des pédagogies Progres 4 York pas
axemphe, peot entrainer d'importantes répercuss-ons sur
nofre capacité a concedhiser notre v sion, Nous avons
déja fait des invest ssements et des pragras considerables
dans tes programmes d éducation expérientieds of dans
Fapprantissage amétiors par 1 technologie, Véducation
aupérient e ~ expression Qut dans notre esprit

regroupe divers modes dapprentissage, dont Fapproche
par prob2mes, appiication des connaissancas et 8
participation & ia préparation de carriére - ensichit @
curricuham ef contribue & en apprentissage approfonds
Les dludes untver sitaires se fransiorment sous impis sion
de nouvedes technotoges ot de découvertes encore
ermnbryonnaires en recherche pédagagicue, dont on

s'est aparcu quelles responsabiiisent fes ¢ludiants et
leurs profesgeurs et qu'eses iavorigent grandement des
rencontres personnelies encore indispensabies. Il faud en
particulier remarguer que la valeur des modes alternabifs
denseignement peut fawre {'objet d'un suiv: systématique

de maniére resativemant facile. Tandis que nous contiauons

& explorer de nouveaux modes d'enseignement. nous
pouvons - el devons - évaluer cetle vataur de fagon
continue.

Lenseignement et la recherche sont essentiels ala mission
et g l'dent:té de fUniversité, Cest méme nlis gue ced
I'un et {'auire sont ingissociabies. Ce han &lroid sexprme
par finiégration de la recherche & Yenseignement «t ta

possibyité pour tes Studiants <le mener des recherches dans

le cadre de leurs cours amsi que dans dautves aclivités,
UUniversilé York est aussi ung université internaticnale.

Mous nous sentons chez acus dans un mende o6 Fevalui'cn

sociale est non seulement possible, mals nécessalre. Nous
constatons tous 1es jours les répercussions importantes
de notre lravalt sur fa politique sociale ef la différence qul
en reswide pour les personnes, 1es groupes et les sogidtes
de par le monde, Nous sommes conscients de notre
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responsabiliié d'entourager un diatogue ef des expériences
au niveay internationai dans le cadre de notre curriculum,

L'éguipe du centre de ressources pédagogiques (Teaching
Commons) améliore constamment e soutien offert sux
facultés qui souhaitent explorer de nouveaux autils
pouvant amdiiorer 'expérience d'apprentissage,

DANS LES CING ANNEES A VENIR, MOUS ALLONS :

1. Intégrer dans la mesure du possible une composants
expérientiese dans chaque programeme en intégrant
aux cours des activités de faboratoire et de studio, des
laboratoires cliniques el intensils, une communautéd
d'apprentissage ou un service communautaire
Fapprentissage, des stages locaux ou internationaux
ou des stages d'éducation coapérative, des éudes ge
tervain, des possibilités de recherche parmi fesquetios
igs projets de recherche indépendante pointue, efc.
11 Accroitre le nombre te possibilitds d'éducation
expérientielle au sein des programines et sur
les campus, par exemple ia participation des
ctudiants & des unités de recherche prganisdes.

12, Déveropper tes movens dorganiser et de subvre
les possibitités ¢'éducation expérientielle,
Fapproche par preblémes et les stratégies
connexes, Comma ¢'ost le cas pour lgscours en
ligne et fes cours hybrices.

2. Développer Fapprentissage amélioré par la
tachinotogie. quil s'agisse du nembre de cours. des
modures et des programmaes oiferts en ighe ou des
apprantissages nybrides,

3. Developper fe caractore internationg) gu curricuium,
ainst que les expériences internationales comme te3
prograinmes gstivausx, (es stages internationauy et 1es
arhanges.

31 Accrottre la mobilié des dtugiants en
sengageant, entres autres, § dlaborer un horaire
de cours flexible et & améliorer les lransferts de
crédits,

3.2, Gfirir des possibifités aux étudiants de York
intéressés par ies études 3 'dtranger o
par I'élargissement de la diversité de leurs
expériences.

3.3, Faciliter les échanges enlre membras des
facuités.

4, Olfrir de ja tormation et du soutien aux membres
des facultés intéresses par 'éducation expérientielle,
U'apprentissage améliore par la technalogie et daulres
innovations pedagogiques,
AL Conknuer & renforcer e soutien offert pat
Yéquipe du centre de ressources pédagogigues,
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5. Offrir aux étudiants des informations pertinentss a
Propos des cours gu'ils peuvent choisir ou auxquals s
5B sonk inscrits, en temps opportun c'est-a-dire, avant
le début de ces cours.

PRIORITE 4
Centrer notre approche
sur les étudiants

Les informations ubiisées pour élaberer ce Plan ont
souligng limporiance d'une approche cenirée sur les
Studiants pour favoriser leur réussite 8t vassurer qu'ils
acquigrent les connaissances, les competences et les
aptitudes mdispensables au 21 sigcle, Nous devons

daong examingr tout ce que nous faisons du point de

vue ges éludiants notamment nos plans acadéargues,
fenvironnement detudes. l'expérience vécue sus e campys
et tos stratégies de soutien scolaire,

Lacces & une dducation d'excellente quaite a toujours 8té
une priortd pour York, gui comple Pune des popuiations
gtudiantes tes plus divarsides au Canada. Nos dindmeés,
de toutes origanas, réussissent dans tous les domaines, tn
grand nombre de nos étudiants sont les premeers de leur
familie & fréquenter Yuniversitd. Le nombre d'beures que
nos ludiants consacrant & un empiol 23t généralement
supdrieur 3 1a moyenne provinciaie. s ne peuvent done
pas toujours suivee une charge de cours comiptéla, De pius,
5 passent bestcoup de temps dans les traaspacts {temps
qu: sera reduit 3 mesure que tes projets de transport en
commun seront réatsesk Par ailleurs, les studiants ne sont
pas towiours bien informés de 1a valeur de nos diplamaes st
des etudes upiversitaires en géndral, Leurs rétroactions
nous indiguent que nous devons clardier tes attentes des
programimes ¢'etudes dbs le débul des cours,

La reussite de nos étudiants dtant une ptioite, nous
devons leur fournir de salides services de soulien, ges
encouragements et des aotasions de se réaliser. Les
4tudiants désirent aussi nouer des liens aved Jeurs pairs
st recevoir des consells pertinents de professeurs et de
membres du personnel Dien informés. Les disposilifs de
sauftien qui leur sont offerts doivent 8tre fiables et faciles
& vtiliser. D¢ plus, &t est important que nous comprenions
les besoms de aos diverses populations tudiantes, York
esi 'une des universites canadiennes qui comipient le
plus grand nombre d'dtudiants venant de 'étranger et ¢e
nombte conbinue de croitre, Le fait de dever s'adapter 3
une nouvedte vie dans un envirennement non fam«er peut
compiiquer les défis auxquess font face tous tes dludiants
qui déoutent des études de premier cycle ou des éludes
SUNETIRUres,

Les initiatives visant & améliorer le taux de rétention des
gtudants, grace a une gestion stratégique de I'effectil, ont
commence a porter lewrs fruits. Cependant, davantage

de mesures sont requises afin d'offrir aux étudiants ies
conditions necessaires pour atteindre leyr plein potentiel,
L.as técisions concernant les études et les services doivent
prendre ¢n comote les dtudiants et leur réussite, Nous
devons migux ies conseiiler, accroitre ie menlorat et sa
qualité, et mettre laccent sur le perfectionnament et les
compétences professionnellas au premier cycle ef dans

les cycles supérieurs, En bref, nous devons repenser nos
dacisions et nas actions en nous placant du point da vue des
etudiants et en gardant & 'esprit leur réussite, Les servicas
adsinistratifs doivent Btre sensibilisés a cette approche, tout
comme les services de soutien en langue, en mathématiques
ef en fittéracie. Les services financiers, tes services daide

en drect ¢t les systémes d'accds virlue! aux biblivthégues
dowvent auss adopter une approche centrée sur les étudiants.

DANS LES CING ANNFES A VENIR, NCUS ALLONS :

1 Créer un nouveau modéle intdgré de conseils aux
studiants qui clarifie les riles et fes responsabilités de
fa Divigion des étudhants, des facultés el des collages.
Nous fournerans des ressources en ligne el des
directives pour conseiller les dtudiants. Mous devons
en sffel nous assurer quils comprennant clairement
tes conditions a remplis pour oblenir lpur dipléme;
qu'ils ont acces a as services de soutien académigue,
financier, et dorfentation professionnelie ainsi gu'a des
services ¢'aide dans les biblicthégues; et quils recoivent
rapdement des réponses précises & lours demandes,

2. Suivie precisémant les besoins des dtudiants en
matigre d'apprentissage ef crder des services de
soutien académigue appropriss.

3. Assurer une formation polyvalente 3 des membres du
personnel pouy qu'ils puissent alder les dtudiants au
moment outle bessin s fait le plus sentin

4. Aceroitre la frégquence des rencoatres entre fes
professeurs ef fes étudiants.

5. Centrer la campagne de collecte de fonds, qui sera
lancée en 2016, sur la création de bourses et de bourses
d'etudes, notarmment pour ies ludes supérieures el ley
stages postdoctoraux.

& Amélorer nolre gestion stratégique de leffectif,
notamment renforeer les soutiens congus pour divers
profils d'étudiants, accroiire fe taux de rétention des
étudiants et réduire e temps nécessaire pour obteni
uh dipldme de premisr, deuxiéme ou troisieme cycie.

7. Constater une augmentation de ia satistaction
des studiants.
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PRIORITE 5
Améliorer I'expérience vécue
sur le campus

Avec 1a croissance de ls population des régions de York

st de Peel, ie erolongement e 13 hgna de métro et e
développement des ranspocts connexes, i campus Keele
gst au centre d'une importanie zone mélropolitaine reliée
a Glendon, au cenire de Toronto &t, plus au sud, & nos
campus Schubch et Osgoode su centre ville. Les campus
de 'Université forment un € centre culturel » pour fes
populatons de York ef du centre-vitle de Toronto, ansi

gue pous les francophones du centre et du sud-ouest de

la province, Vici1a fin de ce Plan, le nouveau campus de
rdarkham dévelappeara notre présence sur un gxe nord-sud,
au copar de iz région du Grand Toranto e de la cégion de
York. Par ailieurs, amdlioration continug de nos campus
st une grigrte qui découte de notre engagemant 5 assurer
I pérennité, Yembeltissement ef I'ub-Bsat on plus officace
de 005 Campus,

Mos campus ont des caracténstigues environnementaes
unigues, comme igs Boises a Keele el fes plantat'ons

a Glendon. Nous sommaes reconnus pour notre vision
écologigue, Par ailleurs, nous sommes Conscients @'étre
présants sur des territoires sutechtanes et nous nous
2RQAgeONS a préserver cet hérilagea, Des travaux de

mese auy normes ont 816 entrepris pour gue (3 maison
Hart de Vlniversité York devienne un iteu ge rencontre
et dévénements pour tes étudiants, fes ense.gnants, fe
persoringl el tes dipiémds autochtones, amsi que pour fes
ainés et d'autres membres de la communauté. Le campus
de Markham aura des retombées importantes pour la
région de York. Tous nos campus seront canstituss ge
patiments anciens el nouveaus, dont certains auront
une archecivre exceptionnelte. Mous maindiendrons
notre pohtique de développement respectuause de
Fenvironnement.

Les espaces sur fes campus contribuent 4 creer un
sentiment d'apparienance & une communauté pour tes
dted ants, les professeurs, 1e personnel et la communaute
en genéral. Pour yue les espaces remplissent prinoment ce
rdle, nous devons étre o Udcoute des heseins des membires
de notre communautd et éliminer les obstacies ausant §
Futizsation optinmaie de ces lieux. York a fait dimportants
investissements dans la séourité el continuerg dosuvrer
pour offrir & tous un environnement des plus sécusita-res.
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DANS LES CING ANNEES A VEMIR, NOUS ALLONS

i Continuer de developper une agproche globaie,
holistigue ef communautaire visant 8 assurer 13
senurité sur nos campus,

2. Amaiorer 15 wmfrastruciures of fes espaces de vie
sur les campus grace a des investissaments en
concordance aves nos prientés en maliére 0'éludes,
La modernisation des sailes de classe sera yne
priorité,

A Amétiorer jes espaces pour les relations socates,
comme tes échanges entre professeurs et éludianis
qui seront accrus, et les activités d'apprentissage
parascolaires,

4, Tirer parti des nouvekes instadations et das nouvesux
aménagements - comme les stations de meteo gt les
terminaux d'autobus, ‘e deuxieme centre dludiant
et o stade des Lions - pour c1éar des espaces
accuelitants.

5. Accroftee la durabilité ecologique et I'équilire antre
los environnements construrts et natures.

6. Inciter un plus grand aombre de personnes de
Pexidrieur & profiter du campus of accrottre
Fotilsation des infrastrustures fout au long de 1@
journée et tes fins de semaine. Davantage ¢'espaces
seront ausst prévus powr 1a détente of los activilés
parascolaires et eniien avec les programmes
d étudaes.

£lablir un Fonds powr innovation culturelie of
salliciter auprs de la communaulé des itdas de
projets pour développer York en tant gue centre
culturel. Créer des pdtes attrayaats pour aftdnuer
Faspert austére de certaines zones, comme 1os
terrains de stationnement, et concevoir des aspaces
pour les partenariats et les interactions entre les
membres de la communauts,

=i

8. Développer Mulitisation de nos infrastructures auprbs
des groupes communautaires tocaus,



PRIORITE 6
Accroitre 'engagement
des communautés

Nolre vision est celle ¢'uneg université qui batit et appuie
des copmymunautés inlernes et extarnes, dans un asprit
favorisent rinclusion ot Fautonomie, Powr conerdliser

cette priorité, les professeurs, e personnel et les dludianis
doivent participer a la définition et 5 la réatsation des
objectifs et des inihatives contenus dans nos dacuments
de manification. It est essentiel que leurs idées solesnt
végulidgrement prasentées a ['Université, notamment sous
forme de rapoorts au Sénat, a ses comiles, aux consails des
facuttes et au conseil d'administration.

e bien-dtre des membres de notre communauig

est primordial. Nous sommes tous respensatles de
créar un environnement inclusif tase sur le respect
mutuel. Mous devons mettre on ceuvre une stralégin on
matiere de santé mentale pour tous fes membros de ia
communauti - dtadiants, professeurs ef personnet.

Les activitds de ravonnement auprés des communauiss
exténaures @ "'Université sont au ceeur de @ mission

de Yor et refletent sa wision et ses valeurs, Ces

activitds rejoignent aussi dautres paiorifas, comme
I'educatinn expérienticlle of la recherche dans les
commiunautés. De pius, elles cadeent avec noire strategie
d'internationalisation et notre engagement agere on
matidre d'apprentissage tout au long de la vie

DANS LES CING ANMEES A VEMR, NOUS ALLONS ;

1. Accroitre Pengagement communautaire sur nos
camipus en favgrisaal la participation de toutes
fos communaliés - enseignants a temps plein el
contractuels, personnet et étoudiants - 3 Nos processus
de planification aux niveaux iocal et instifutionnet,

2. Lancer une impertante stratégle en matiére de
santé mentale et de bien-éire 3 I'intention du corps
orofessoral, du personnet et des étudiants, Celfe
stratégie va;

2 1. intdgrer fa promation de 1a santé mentaie
dans les salies de classe ol offrir des services
nouveaus ef améliorés;

2.2. daveippper Vaptilude des membres de notre
communauig a reconnaiire un besoin d'aitde, ot
Nlgrer lgs ressources en vue d'une prise an
charge:

2.3. dlargir las moyens qui favorisent 13 sante
mentate avant gu'une atde ne devienne
nécessaire.

3. Développer le rayonnement &t Fengagement aupres
de nos cormmunaiies slargies:

34 consolider las partenariats stratégiques qu
s‘apouient sur nos priorités concernant la
recherche, lamélioration de Fapprentissage el
la réussite des étudiants. Accroitre le nombre et
la diversite de nos partenariats académigues en
denors de 'Université.

4. Finaliser un nouveau plan d'internationalisation

qui délinii nos objectiis el nos initiatives dans ce

domaine, zis gue

4.0, étabir des partenariats yniversiiaires
stratégiguas o P'échelle Jacale et internationale;

4.2, accroitre de 1% & 20 % la proportion d'étudiants
internationaux d'ci Is fin du Plan;

4.3 créar un porteil unique pour les étudiants
internationaux potentiets o aclusts.

5. Céleprer ta richesse el la diversité des cammunautés
de York et de ses communautés dynamiques proches,
ot notamment souligner les réalisations de ses
membres, quotidisnnament et lors ¢'événements
réguliers.

&, &‘lar(;%r ies programmas offerts par fes unitds

de formation continue ef de perfectionnement
professionnel,
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LES PREMUTEY

PRIORITE 7
Mettre en ceuvre le Plan

La mise en ceuvre de ce Plan exigera des afforis structures
de plamfication, & tous les mveaus de M'Université. Nous
deyrons rechercher au sein de notre étabssement et a
Pextérieur de celw i les meilleures pratiques et aporoches
fondges sur des informations factuelies, en vue de prandre
des décisions et de réaliser e Plan, Nous évaluerons
régqulidrement nos progeds grace a des indicatsurs vahidés
patr tous,

Nous devOns pouvier Gvaiuer nos progres et en faire part
a'Universite ma-s aussi au gouvernement et & d'autres
organismes externes pour remplir notre cbiigation de
reddition de comptes. L'évaiuation de nos progres sera
aUSH requise pour répondre & une nouvele px'gence
provingiaie concernant les plans d'activités. Dans
timmediat, nous devons nous assurer d'avolr 18s donnges
demanddes,
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DANS LES CING AMMNEES A VENIR, NOUS ALLONS :

1. Eaborer des modéles de services administratifs
eflicaces pour appuyer nos priorités académiques,
Slargir les services partagés af permettre i
pecfectonnement du personnet ef des planificateurs.

2. Renforcer nos communications et nos actions
pour accroitre la réputation, |a transparence et 1a
responsabibsation de Yok, nolamument ¢
2L amehorer las sites Wab:

2.2, adopter des siratégies de communication
olus efficaces of créatives pour mobiliser nos
Sudianis,

3. Passer en revue fes structures de nos unités
académiques pour faciiiter l'atteinte de nas objectifs,
et notamment, développer la soulien pour las dtudes
de deutidme al de {roisiéme cycle.

4. Amgliorer Vanalyse des donndes pour accrolire les
dacisions basées sur des informations factuelies.

5. Défialr et approuves dans un esprit de collégialité et
en se basant sur les meilieures pratigues, des mesures
pous suivre pos progres en lien avec nas priorités o
rendre compie de ces progrés.

. Etablir des métnotles de planification intégrées,
cohérentes ef compidmentaires, nstamment des
plans @ long terme concernant les effectifs ftudiants
el professorauy, sinsi que les immobilisations et les
infrastroctures.

7. Alteindre un dguilibre financier gt fournir aux
planificateurs des informations budgétaires fiables et
pravisionnelies, afin de maximiser 105 ressources et
tes investissernents qui concordent avee nos priorités
academiques,
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2020

Durant les cing anndes de ce Plan, I'Urversité York
connaitra de profandes transformations. Nous investirons
plus massivement dans ce qui (ait nos forces et notre
approche sera davantage cantreée sur les étudiants.
Vouverture d'un nouveau campus a Markham étendra notre
présence, amatorgra notre accessibiité et rehaussera notre
réputation en mat-ere de programmes innavants. Mous
consaliderons nos programmes on arts libdraux et en arts
créatils ef avencerons vers notre objectif de plus grande
polyvalence, en géveioppant fios ProQramings axés sur le
commescs, ks midias numériques, 'éducation, la sanié

el les sciences, Dans e Centre Bergeron ultramaoderne,
I'dcole dingémeurs Lassonde, qui aura atteint sas objectifs
auant aux effectifs professoral et étudiant, offrira une
large gamme de filieres. Des amdlinrations notables auront
lieu quant a ta qualité des programmes, aux réalisations
universitares et & lmnovation pédagogique. La récente
Ecote de formation ontinue prendra de I'expansion

et ofirira de nowveles voies d'ddugation; les diplomes
postsecondaires pourront y améliorer teurs Htres de
compétences el oblenr de nouvelles guatifications, De
ptus, de nombreuses possibiiitds d'etudes interdiscinlinaires
ou dans une distiptine donnde seronl offertes sur nos
ampus et dans nos établissements sateliites. Mous
vantinuerons de jeter las bases d'une faculld de médecine.
Les dernandas dinsciipiions atteindront un pic ala tin de
la decennie. Dans le méme temps, Glendon proposera de
nouveaus piogrammes ot geviendra un pdle de plus en
plus impartant pour igs trancophones du sud ce F'Ontaric.
Deux stations de métro sur g campus Keele consolideront
o posibion de York g tenf que centre universitaire,
écenomgue et culturel dans la région du Grand Toronio.
Le stade des Lions, un legs des Jeux panaméricains et
parapanamércaimns de 2015, complétera nos installalions
sportees modernisées, créant un pdle g'attraction pous
des athietes du monde entier. Un nouveau cenlre étudiant
sera construit et un important projet de residence sora
entrepr s, Les fonds abtenus lors dune vaste campagne

<te cosecte de fonds soutiendront les anprenants et les
miernbres du corps professoral, aujourd‘bui et demain. Les
campus aurent un aspect plus wbain, Wout oo conservant
feur environnement nature! unique qui continuera d'éire
emuel Nous prendrons des décisions qui consolideront
notre pos:tiormement, By aura de nombreuses occasions
de ceiebrer York of de démonicer nos quatités ainsi que
notre apport important aux dtudiants et 4 1a saciéts,
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Annexe

Cycle de planification de York

£03 2010, 18 livee blanc de la vice-rectrice Becoming an Engagad University
2010~ 2028, qui a été approuve par te Sénal, a defini [a vision de York af
douze paints de référence qui oot guidé I'étaboration du Plan académique de
runiversite 2010 2015 et les priorités qui v sont énoncées, Ces documents,
ainsi que le PMan de recherche stratdgique 2013 - 2017, forment 1@ cadre
académiqus institutionnel qui orente tes plans stratégiques locauy. Cebxci
campreanent les Plans de ressources intégrées (PRI pour les divisions el les
facultés, ains: gue las mrses & jour annuelies de ces plans, Utilisés au niveaw
iocal, les PRE sont des documents opsrationnels qui détailignt les initiatives et
ies ohectids défins o réalisés collectivemeni par chague division et faculié
pour fare avancer ses priorités académiques en concordance avec lg Plan
academique de U'Universite.

En 2013 2014, I'Universitd a passsd en ravue 1ous ses programumes el services
pour compiéter les ana:yses locales pasées sur ies mises 3 jour annuelles dos
PRI, les examens cycligues des programmes (ECP) gt ies sondages aupras
des emplovés of des dtudiants. Uexzamen des programimes académiques et
administratifs (EPAA), combing & d'autras anakyses, a conduit & dlaboration
du oremier Plan institulionael de ressources intégrées (PIRD de York, qui a
Sté approuvd par 1o Sénat en septembre 2015, Le PIRI visail 8 gélinir des
initialives qui ferarent consdérablamant avancer fes priorileés académiques de
I'Universite grace & une approche institutionnelle favorisant les initiatives au
niveau acal. Des groupes de travail ant 8¢ établis depuis pour recommander
tes rnaitleures fagons de mettre en ceuvre Jes initialives institulionnelles gui
nous permettent d'atteindre nos obieclifs de maniére durabile, La Figure 2
présents ces plans ansi que 'es plans connexes cencernant les inscriptions.
les etfectifs les immobitisabions ot Jes budgets.



Flgure 2
CADRE DE PLANIFICATION DE UNIVERSITE YORK

Contexte de planification interne et externe
Budget/Inscriptions/Gouvernement/Etudiants/EPAA

e

G

2010-2020

PAU 2010 - 2015

PLAN BE RECHERCHE
STRATEGIQUE

PLANS DES FACULFES

F CONVENTIGN DE HANDAT

STRATEGIQUE

PLANS STRATEGHIUES
DES DIVISIONS/UNITE

PRI BSTETUTIONREL

PRILOCAUX 2MI0-2015

PLAN POUR
LES INSCRIPTIDHS

FLAN POUR
LES EFFECTIFS

PLAN D'IMMOBILISATIONS

BUDGET IHSTIRUTIONHEL
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Executive Summary

There is a growing body of research demonstrating that there have been major changes in the work and
working conditions of university teachers in many countries over the last few decades. In some cases this has
led to the increasing employment of non-fuli-time university instructors, and guestions have been raised,
especially in the United States, concerning the working conditions of part-time faculty and the implications of
these changes on educational quality. The number of full-time faculty at Ontario universities has not increased
at the same pace as the massive growth in student enrolment, raising questions about whether universities
have employed non-full-time faculty in larger numbers and whether the balance between full-time and non-
full-time instructors is changing. However, very little empirical research has been conducted on non-full-time
instructors in Ontario. This study offers a preliminary exploration of the issue by add ressing four key
questions:

a) What categories of non-full-time instructors are employed by Ontario universities?
b} What are the conditions of employment for non-full-time instructors?
¢} Has the number of non-full-time instructors employed by Ontario universities changed over time?

d) Has the ratio of full-time to non-full-time instructors employed by Ontaric universities changed over
time?

The research method focused on the collection and analysis of publicly available information through a
detailed review of collective agreements and related documentation, and the analysis of institutional data on
employment. Most institutions do not report data on non-full-time instructor appointments.

What categories of non-full-time instructors are employed by Ontario universities?

Each Ontario university is an autonomous corporation with the ability to make independent decisions related
to employment, Facully members at most universities are unionized, and there are major differences in
employment categories and arrangements between institutions. Non-full-time instructors can be categorized
into three broad groups: sessional instructors, who are usually employed on a per-course basis; graduate
student instructors, who are graduate students with independent responsibility for teaching a course; and
ather instructors, a category that includes a wide range of quite different types of appointments where it is

difficult, if not impossible, to compare across institutions. Qur analysis focused on sessional instructors and
graduate student instructors.

What are the conditions of employment for non-full-time instructors?

The conditions of employmeant for non-full-time instructors vary by institution. Salaries ranged from $5,584 per
course (half-course) at Nipissing University to $7,665 at York University. These salaries are much higher than
the average salaries for adjunct faculty reported in the United States. Sessional instructors have benefits
guaranteed under collective agreements including, at some institutions, pensions, health plans, leaves, etc.
Access to shared office space and technology is also guaranteed under most collective agreements. While
some collective agreements provide some form of job security related to seniority or promotion, it is clear that
sessional instructors do not have the same level of security associated with tenure.

Graduate student instructors have conditions of employment that roughly parallel the arrangements for
sessional instructors.
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Has the number of non-full-time instructars employed by Ontario universities changed over lime?

Most Ontario universities do not report the number of non-full-time instructors in their employ, but refevant
data are available on the websites of five institutions. Based on these limited data, it is clear that the number
of sessional instructors has increased in recent years at four of the five universities. The exception is
Nipissing University, where the number of sessional instructors changes annually but the data do not suggest
an upward trend. The number of graduate student instructors has grown at the University of Toronto, but
remained relatively stable at York University.

Has the ratio of full-time fo non-full-time instructors employed by Oniario universities changed over fime?

There appear to be major differences in this ratio by institution, and quite different trends. The collective
agreements at four universities limit the share of courses taught by sessional instructors. This ratio of
sessional instructors to full-fime faculty appears to be increasing at some universities, while decreasing or
remaining stable at others. Based on the limited public data available, it is impossible to discern clear trends.

Conglusions

The findings of this exploratory study suggest that there may be major differences by university in terms of the
balance between full-time, tenure-stream faculty and non-full-time instructors. At one university the estimated
share of coursas taught by sessional instructors during the regular (fall and winter) terms was roughly 25%.
The collective agreement at one university limits the number of courses taught by graduate student
instructors. The collective agreements at four universities limit the ratio of courses taught by sessional
instructors, with the share of courses taught by sessional instructors limited fo between 15% and 35%

depending on the agreement. All of these agreements provide exceptions that may lead to somewhat higher
ratios.

There is clearly a need for additional research to understand these changes in detail and to understand their
implications for higher education in Ontario. Areas for further research should include:

a) A province-wide survey of sessional instructors to leam more about their background (academic and
professional}), employment situation and teaching load, as well as their perceptions and experiences.

b) A more detailed study of institutional staffing patterns through the collection and analysis of data on
employment trends at all Ontario universities.

¢) A detailed analysis of staffing patterns within selected academic units at different Ontarlo universities,
and the implications of these patlerns for educational quality and student success.
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1. Introduction

There is a growing body of research demonstrating that there have been major changes to the work and
working conditions of university teachers in many countries over the last two decades. The academic
profession, a term used broadly to define the increasingly diverse range of academic workers who fuffill
teaching and research functions within the university, is changing, and there is an increasing interest in
understanding the implications of these changes for faculty, studenis and universities {Cummings, Shin &
Teichler, 2014; Jones, 2007},

In some countries, such as the United States, the United Kingdom and Australia, there have been large
increases in the number of faculty employed on short-term contracts and a decrease in the number of
professors who hold permanent appointments. in the United States it has been estimated that only one-third
of all university teachers have traditional tenure-siream appointments and that roughly half of all faculty are
employed on short-term casual contracts, often paid on a course-by-course basis (Muzzin, 2009). The
Coalition on the Academic Workforce (2012) has reported serious problems with the working conditions of
these “adjunct” faculty, including average salaries of approximately $2,700 per three-credit course with few
benefits and little job security. These faculty members often receive little advance notice of teaching
assignments, have little time to devote to course preparation and out-of-class student contact, and have little
opportunity to participate in the academic fife of the university. The implications of these changes for
educational quality have been noted by the Councli on Higher Education Accreditation (Kezar, Maxay &
Eaton, 2014} and raised in a report from the House Committee on Education and the Workforce {2014).

Similar concerns have been raised in Canada, and while it is frequently assumed that the issues are roughly
the same as in the United States, there has been surprisingy little recent Canadian research on university
teachers who do not have traditional tenure-stream appointments. This study, focusing on public universities
in Ontario, offers a preliminary exploration of this issue by addressing four key guestions through a detailed
analysis of publicly available documents, reports and data:

a) What categories of non-full-time instructors are employed by Ontario universities?
b} What are the conditions of employment for non-full-time instructors?

c} Has the number of non-full-time instructors employed by Ontario universities changed over
fime?

d) Has the ratio of full-time to non-full-time instructors employed by Ontario universities changed
over time?

We begin by discussing key elements of the Canadian (and Ontario) higher education context that provide an
important foundation for our analysis, as well as reviewing some of the previous research and analysis that
has informed our work. We then discuss the design of the study, followed by the presentation and analysis of
data related to each of the four questions. We conclude the report with a brief summary of key findings, policy
implications and suggestions for further research.
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2. Context

This section discusses two contextual features of the Ontario university sector that underscore the
contemporary discussion of the changing nature of academic work: enrelment expansion and the employment
of full-time faculty. Following this is a review of the literature on non-full-time instructors that provided an
important foundation for our work.

2.1 Increasing University Enrolment

The number of students enrolled in Canadian universities has been increasing. This is especially true in
Ontario, where increasing access to higher education has been a key government priority for the last decade.
According to data from the Council of Ontario Universities, undergraduate (full-time equivatent, FTE)
enroiment rose from 311,660 in 2002-2003 to 400,272 in 2012-2013, an increase of 28% over the decade.
Graduate enroiment rose from 36,654 to 56,118 during the same time period, an increase of $3%. Total FTE
ervolment (undergraduate and graduate) increased from 348,314 to 456,460 (see Figure 1), or by 31%.
Increasing student enrolment has enormous implications for university teaching.

Figure 1: University Enrolment in Ontario (FTE, Graduate and Undergraduate), 2003-04 to 2012-13
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Source: Council of Ontario Universities

2.2 Employment of Full-Time Faculty

The traditionat full-time professorial position in Canada is usually referred to as a “tenure-stream”
appointment. New positions are explicitly advertised as “tenure-stream” and successful candidates begin &
lang probationary period that will eventually lead to a review of their teaching, research and service activities
and a decision as to whether they will be granted tenure (a permanent appointment). These appointments
also involve a hierarchy of ranks, with most initial appointments to the rank of Assistant Professor.
Subsequent reviews of performance can fead to promotion to the rank of Assaciate Professor and finally
Professor. Tenure-stream professors in Canada are expected to engage in some combination of research,
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teaching and service (Jones, Gopaul, Weinrlb, Metcalfe, Fisher, Gingras & Rubenstein, 2014). In additional to
traditional tenure-stream appointments, some Ontaria universities have created teaching-stream
appointments, which are permanent positions where faculty members are asked to place a much greater
emphasis on teaching (Vajoczki, Fenton, Menard & Polion, 2011).

The number of tenure.stream facully members employed by Ontario universities is presented in Figure 2. Itis
clear that the total number of tenure-stream faculty members has gone up and down during the 21-year
period captured in the table, with increases in the faculty complement during the early 1990s and decreases
in the mid-1990s. The low point during this period was the 1997-1988 academic year, when 10,290 tenure-
stream faculty members were employed, but the number has increased every year since that time, reaching
14,184 in 2010-2011. The growth in the number of faculty members during this period has been slow and
consistent, increasing by 29% during the ten years from 2001-2002 to 2010-2011.

Figure 2: Number of Tenure-Stream Faculty Members Employed by Ontarlo Universities, 1990-2011
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Source: Statistics Canada, UCASS data

These data illuminate a key difference between changes in the academic profession in Ontario, where the
number of tenure-stream positions has been increasing gradually for more than a decade, and some other
Jurisdictions, where the number of tenure-stream professors has been declining. However, the increase in full-
time tenure-stream faculty in Ontario has not kept pace with the growth in enroiment, The number of full-time
equivalent students in Ontario universities increased by 52% during the ten-year period from 2000-2001 to
2009-2010, while the number of fuli-time tenure-stream faculty increased by only 30%. In other words, even
with a larger number of {uli-time permanent faculty members, universities are still under considerable
pressure to meet the teaching needs of a rapidly expanding student population, which poses the question as
to whether universities are hiring more non-full-time faculty members in order to address these needs.




Fhe s Yooty Teaches: Mon-Foll- Ting Ingbucions gt Ortario Uniearssieg

2.3 Non-Full-Time Instructors

There has been surprisingly little research on non-full-time insteuctors employed by Canadian universities, but
a number of consistent themes emerge from this small body of work. The first theme is the increasing use of
part-time, contingent labour within the university sector. The second theme is that non-full-time instructors are
not a homogeneous group, and that important differences exist between sub-categories of part-time academic
workers. The third theme is that relatively little is known about the implications of this trend in terms of the
casualization of academic [abour for higher education in Canada, though there is evidence that part-time
faculty are frequently marginalized and that they sometimes face important challenges in terms of providing
students with & high-quality educational experience. The fourth and final theme is the need for data and
research on this topic.

There is consensus within the existing literature that Canadian universities are increasingly employing casual,
non-permanent academic workers, including non-full-time instructors. Studies from the late 1980s
documented the increasing presence of non-full-time instructors in the academy {Tuckman & Pickerill, 1988;
Warme & Lundy, 1988), in addition to contractually limited full-time employees {Baldwin, Chronister, Rivera &
Bailey, 1993; Chronister, Gansneder, Baldwin & Harper, 2001). In terms of the casualization of fuli-time
faculty, Rosenblum and Rosenblum (1997) looked at patterns of academic employment by examining the
shifting cohorts of newly hired instructors at Canadian universities over the 14-year period from 1977 to 1891,
Their findings suggest that contractually limited full-time appointments accounted for roughly half of all “new
hires” during that period.

More recent studies have reached similar conclusions, Omiecinski's (2003) analysis of limited data on part-
time employment from 1990 to 1997 suggested that the number of non-fuil-time instructors rose by 10%
across Canadian universities during that time period, while the number of full-fime faculty members fell by 8%.
The analysis excluded Quebec. Dobbie and Robinson (2008) compared ingomplete data from the United
States and Canada and concluded that non-full-time instructors might actually represent a larger share of
academic workers at Canadian universities than at American institutions.

Table 1 presents national labour force estimates from Statistics Canada as compiled and published by the
Canadian Association of University Teachers (CAUT, 2013}. Given the lack of national data on part-time
faculty, these ratios should only be viewed as signalling broad trends, but they tend to point towards the
casualization of both full-time and part4time university teachers. According to this analysis, the share of full-
fime permanent faculty has declined from 79.4% of all faculty in 1999 to 5% in 2010. The share of full-time
temporary faculty, that is, individuals who have full-time appeintments but for contractually limited time
periods, has increased from 9.8% of all faculty in 1989 to 17% in 2010. While temporary part-time
appointments represented only §.9% of ali faculty in 1999, the share of these appointments more than
doubled to 15,2% in 2010,

Table 1: Labour Force Estimates of University Professors by Employment Status and Permanency

Employed Workforce - 1993 2001 2008 2005 2007 . 2009 . 2010

Permanent Full-Time | 79.40% 88.80% 72.00% 62.00% 69.30% 67.90% 6500%
Temporary Full-time 9.80% 10.70% 11.70% 16.30% 1420% 16.00% 17.00%
Permanent Part-time 4.00% 5.90% 4.00% 3.30% 3.30% 3.60% 2.90%

Temporary Part-time 6.90%  13.50% 1280% 1340% 13.30% 1250% 15.20%
Source: Reproduced from Table 2.22 of the CAUT Almanac (2013),
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Evidence of a general increase in the number of non-full-time faculty can be found in Omiecinski’s analysis of
Statistics Canada data from the period of 1980 to 1988. Omiecinski (2003) used these data to analyze
provincial trends and found that between 1980-1991 and 1997-1998, the number of non-full-time instructors
increased in all provinces except Ontario. The largest increases in nan-full-time instructor hires occurred in
Nova Scotia (33%), the remaining Attantic provinces (27%) and in British Columbia (25%). In contrast, data
from Ontario suggests that both full-time and part-time faculty across the province decreased over the 1990 to
1996 time period. Despite increasing undergraduate enrolment in Ontario the number of full-fime faculty
decreased by 13% while part-time faculty were reduced by just over 4%, suggesting that there may have
been increasing reliance on part-time faculty despite overall reductions. In summary, both CAUT data
(presented in Table 1) and Omiecinski's analyses suggest that Canadian universities are increasingly relying
on instructers who do not hold permanent positions, though there may be important differences by province.

The second theme is that non-full-time instructors are not a homogeneous group. in undoubtedly the most
detailed analysis of part-time faculty in Canada, Rajagopal (2002) makes an important distinction between
what she terms “classic” part-time faculty and "contemporary” part-time facuity. Classic part-time facully are
individuals who have a career outside the university and who teach on a part-time basis in order to share their
skills and expertise. This category includes the lawyer who teaches a specialized course for the law faculty,
the senior government official who teaches a course on policy for a political science department, and the
business person who teaches a course on entrepreneurship. They bring *real world” experience to the
classroom. Contemporary faculty, in contrast, are individuals who aspire to full-time tenure-stream
appointments. These individuals view university teaching as their career, but since they are unable to find full-
time positions they take part-time teaching positions that are usually paid on a course-by-course basis.
Muzzin & Shahjahan (2005) also noted the challenges facing contemporary contingent facuity in terms of the
lack of job security and the risk of cancellation of contracts on short notice. in some cases, part-time facuity
cannot find a sufficient number of teaching contracts to achieve a liveable income and must find other
employment. Others obtain teaching contracts at multiple universities and become "freeway fliers”, traveling
between institutions to teach courses {Muzzin, 2009).

There are important differences by gender to consider. Whila the percentage of female full-time instructers in
Canada increased from 13 to 34% from 1970 to 2008, women are still disproportionately represented among
junior and non-permanent positions (Baker, 2013; CAUT, 2013). A higher percentage of men still tend to
accupy the senior academic ranks and leadership positions (Baker, 2012). The majority of non-full-time
faculty are male (Omiecinski, 2003; Rajagopal, 2002) and the majority of “contemporary” part-time faculty are
female, In other words, the majority of part-time faculty who occupy professional careers outside the
university are male while the majority of part-time faculty in precarious employment situations are female.

Rajagopal (2002), Muzzin and Shahjahan (2005) and Grant {2004) found that other important differences
exist between these classic and contemporary part-time faculty groups in terms of discipline. Rajagopal's
analysis suggests that academic staffing patterns may vary by program of study or university department, The
staffing arrangements in professional programs, where teachers may supervise clinical practice, may be
dramatically different than in music, where specialized instructors teach musical performance, or in science
subjects involving laboratory training. Muzzin and Shahjahan found that two-thirds of rion-tenured faculty in
the pharmaceutical trades are members of minerity groups in terms of gender and/or ethnicity. In summary,
non-full-time faculty are not a homogenous group and have important distinctions in terms of the primary
occupation, gender, and the discipline in which they teach.

The third theme is that relatively little is known about the implications of the increasing use of non-full-time
faculty on higher education in Canada. There has been little research on part-time faculty or how changes in
the academic workforce are impacting the quality of the student experience, the balance of teaching and
research activities within the institution, or the culture of academic units (Jones, 2013; Muzzin, 2009),

The Association of Universities and Colleges of Canada (AUCC) has signalled the importance of
understanding how "dependent universities have become on sessional instructors’ services and how their use
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2 may affect the life of the institution” (MacDonald, 2013, n/p). The AUCC (2011) also noted several important
administrative issues in its report on the revitalization of undergraduate education, Using comments from an
instructor at Brock University to illustrate the point, the report describes potential challenges experienced by
part-time and contract faculty members: “| can't access the fibrary system at the university untif the first day of
my contract, which is typically six days before | start teaching, So | can't set up my course website. | can't
figure out what | could potentially put online. 1 can't activate my e-mail address” (p. 8). The AUCC urges
institutions to consider how "Part time faculty need to be given value and efforts must be made to ensure they
have access to the tools and support needed to deliver quality teaching” (p. 8).

i Rajagopal (2002) and others have noted that part-time faculty members are often marginalized within the
university community. Huberman-Arnold (1999) laments that they do not have the many advantages offered
to full-time faculty members, including tenure and job security, sabbaticals, opportunities to advance, as well
as library privileges, offices and access to grants. She finds the fack of recognition to be most problematic.

No one asks us what we have done during the past year, nor what we plan to do in the future. This may
be because it is taken for granted that we do not do anything that matters during the year, or that no
one cares whether we do or not. The university gets the benefit and credit for our professional
activities, while we get no credit or benefit at all (Huberman-Arnold, 1989, p. 1).

K There may also be important differences between full- and part-time faculty members in terms of work
satisfaction. The University of Windsor conducted a survey of faculty work life and job satisfaction {Crakich &
Maticka-Tyndale, 2012) and reported important differences in the responses from full- and part-time faculty.
Approximately 70% of non-full-time instructors indicated that they would prefer o have a full-time facuity
appointment. They reported warking an average of 29.3 hours per week, as opposed to the 35.6 hours per
week reported by full-time faculty members, though they were paid less than half the average salary of full-
time faculty members. The small sample size for non-full-time instructors is an obvious limitation of this study,
but it does provide some insight into the experiences and perceptions of instructors at one university.

Part-time faculty members may also have quite different experiences at different institutions. Universily Affairs
(2013) published a sampling of data regarding sessional, part-time and contingent faculty, noting the broad
variety of conditions of employment, teaching load, ratio of full- to non-full-time instructors, and salaries
across Canada. They noted, for example, that the payment for teaching a full course at York University was
approximately 50% higher than teaching a full course at the University of Prince Edward Istand.

The final theme emerging from prior résearch is the need for the systematic collection and reporting of data

o on part-time faculty. There are no national data on part-time faculty in Canada, an omission that severely
fimits the ability of researchers to monitor and analyze trends in academic work (Bauder, 2008; Hannah, Paul

E & Vethamany-Globus, 2002; Jones, 2013; Muzzin & Limoges, 2008; Mysyk, 2001: Rajagopal, 2002; 2004).

i As we will discuss in more detail below, the lack of national statistics also means that there are no commen

definitions of employment categories or part-time workload, such that even comparing data on part-time

o facuity between two institutions can be challenging. The problem becomes even more serious when one
considers that Statistics Canada has recently decided to no longer collect data on full-time faculty, essentially

limiting the ability of researchers to monitor the most basic national frends in gender, employment or salaries.

In summary, previous research suggests that the number of non-full-time faculty is increasing within Canadian
universities. Sessional faculty are not a homogeneous group and there are important differences in the
background and experience of individuals who have a career outside the university and teach part-time, and
those who teach part-time but aspire to a full-time career within the university. There may afso be important
differences in staffing practices by different academic programs within the university. While there is clearly a
need for more research and data on part-time faculty, there is a growing belief that the shifting nature of

" academic staffing patterns has important implications for the university and its educational activities {Jones,
2013). in fact, Curtis {2005) contends that the increasing use of contingent instructors may be one of the most
definitive changes in higher education in the past 20 years.
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3. Gategories of Non-Full-Time Instructors at Ontario’s
Universities

The province of Ontario is home to 20 provincially funded universities, each of which offers undergraduate
arts and sciences curricula combined with a distinct set of professional and graduate research programs.
Each university has a distinct legislative act that establishes it as an autonomous not-for-profit corporation,
As such, each institution is responsible for hiring employees and determining the conditions of their
employment, subject, of course, to provincial labour faws.

The first research question in our study concerns the categories of non-full-time instructors employed by
Ontario universities, and perhaps the most important factor influencing these emiployment categories in
Ontaric universities is unionization. In fact, higher education may be one of the most unicnized sectors in
Canada (Dobbie & Robinsan, 2008). Every university has a faculty association that represents the interests of
its members and almost all are recognized as certified trade unions under provincial labour laws. Even those
institutions that are not unionized have negotiated agreements with their university on key terms of
employment. These negotiated agreements define the bargaining unit. While some collective agreements
provide an inclusive definition and therefore govern the employment relationships of all faculty (full-time and
part-time; limited-term and permanent), others define the bargaining unit in such a way that excludes
categories of non-full-time instructors from the agreement. At some institutions part-time faculty are
represented by the same association but under a separate collective agreement, At other universities &
second union represents the interests of non-full-time instructors and a separate coliective bargaining
agreement governs the terms of employment of these workers. In addition to faculty associations, teaching
assistants at most universities are unionized. While most teaching assistants provide support to a university
teacher, some graduate students have full responsibility for teaching a course, and these students therefore
represent ancther category of non-full-fime instructors,

Union arrangements are specific to each institution, meaning that employment conditions for academic
personnel differ by institution. Unigue arrangements have developed over time,

In order to understand the various categories of non-full-time faculty we conducted a detailed analysis of
collective agreements and other relevant documentation at each of the 20 provincially funded universities in
Ontario. Qur focus was on categories of university workers whao had independent responsibility for teaching a
course but did not hold traditional, fuil-time tenure-stream appeintments or other types of full-time
appointments.’ These categories are quite complicated at some universities since different categories of
workers are represented by different associations or unions, and the respective collective agreements often
create subcategories refated to the performance of specific types of teaching activity. The task of analyzing
these categories across all 20 universities becomes extraordinarily complex because the collective bargaining

arrangements at each institution are unique and each university has developed its own categories,
terminology and definitions.

Given the tremendous complexity of the fandscape, clarily in the use of terminology becomes extremely
important. We use the phrase "non-full-time instructors” as the umbrella term to capture the entire population
of individuals who teach courses but do not hold full-time appointments. We have divided these workers into
three broad categories: sessional instructors, graduate student instructors, and other instructors. We will
discuss each of these three categories in tumn.

' As already noted, {here may also be imporant trends in terms of the appointrment of other categories of full -time facully, such as the use
of teaching stream faculty or limited term, full-time faculty, but these issues are beyond the scope of this report.
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3.1 Bessional Instructors

We use the term “sessional instructors” to refer to the category of workers who are employed to teach a
course and are usually paid on a per-course basis. Different universities have quite different ways of defining
and classifying individuals within this group. At Algoma University, for example, the main term that is used
within the collective agreement to describe all nen-tenured instructors is Part-time Coniract Academic Staff
{FPTCAS}. However, within this category there are Lecturers as well as Teaching Adjunci Professors who have
been formally reviewed and granted seniority in teaching a particular course.

Algoma is one of Ontario's smallest universities and the complexity of how the PTCAS are defined pales in
comparisan to the multi-faculty or muiti-campus arrangements of larger universities. For example, the
collective agreement at York University for the personnel grouped as Confract Faculty has ten subcategories
of instructors in the Faculty of Arts and Sclences alone. The largest sub-category of Contract Facuily includes
those who are considered Course Diractors and have full responsibility for the design and delivery of a
course. Other sub-categories include visual arts, studio, writing, music and math instructors, those who work
at the education faculty, as well as a provision for miscellaneous tutors hired on a case-by-case basis.

Our focus on work that involves the teaching of a course means that we are often excluding a range of
employment categories that involve teaching but where the individual does not have responsibility for a
course (they mark papers or run tutorials associated with a course that is led by someone else) or where the
teaching activities are more narrowly defined (teaching musical performance, studio teaching within the visual
arts). These are all important educational activities, but our analysis focuses on sessional lecturers who have
independent respensibility for a course and are usually paid on & per-course basis.

3.2 Graduate Student Instructors

We use the term “graduate student instructors™ to refer to the category of workers who are graduate students
enrolled at the university and employed to teach a course, Graduate students often play an important role in
university teaching and at some universities many graduate students are employed as teaching assistants.
While the role of most teaching assistants is limited to providing support to the teaching function, some
graduate assistants are employed te assume sole responsibility for the teaching of a course.

3.3 Other Instructors

We use the term "other instructors” to refer to a range of categories of workers employed by Ontario
universities that are more idiosyncratic to each institution, or where the categories are so uniguely defined
that comparisons between institutions are problematic, The largest category of “other instructors” is clinical
faculty, especially those appointed by faculties of medicine. These are individuals who play a teaching role
related to the clinical experience of individuals in professional programs. n fail 2011 the University of Toronto
had more than 5,000 clinical faculty appoiniments and there were roughly twice as many clinical faculty as
more traditional tenure-stream faculty. While this is an important category of university teacher, clinical faculty
arrangements are quite different in each facuity of medicine in the province and it is essentially impossible to
make meaningful comparisons between institutions. These appointments may also be ongaing.

A second category of “other instructor” involves individuals who have a permanent appointment at a university
but where the appointment is not full-time. At the University of Toronto, for example, of the 2,304 individuals
who held tenure-stream appointments in 2011, 166 were categorized as part-time, implying that a reduced
arrangement had been negotiated after the individual had obtained tenure, Of the 483 teaching-stream
appaintments, 1566 were pari-time. These are individuals who are non-full-time, to use our broad definition of
that term, but have quite different employment arrangements than sessional instructors. This category also
includes a range of other classifications of non-full-time instructors such as visiting professors, who may teach
a course while they are visiting, status-only faculty who teach, and professors who hold joint appointments at
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more than one university. The unique nature of these “cther instructors” appointments by university makes
comparisons between institutions very difficult. With this reality in mind, the next sections of this report will
focus an the conditions of employment for two of these three categories of non-fulf-time instructors: sessional
instructors and graduate student instructors.

4. Sessional Instructors

This section addresses our second research guestion regarding the conditions of employment for sessional
instructors. Qur main source of data on conditions of employment is the relevant collective agresments and it
is interesting to note that the 20 universities included in our analysis can be neatly divided in half in terms of
how sessional instructors are represented (see Table 2). At ten universities the facully association represents
both full-time and part-time faculty, and therefore the conditions of employment for sessional instructors are
governed by the same agreement that governs the full-time, tenure-stream professoriate. At the other ten
universities sessional instructors are represented by a separate union. In the case of the Univarsity of
Toronto, teaching appointments involving contracts of less than one year are covered by the Canadian Union
of Public Employees (CUPE) local, while appointments of one year or more {even if they are pari-time) are
represented by the University of Toronto Faculty Association. Qur analysis of conditions of employment
focuses on the agreements with the associations identified in Table 2 (see the appendix for a detailed list of
documents), as well as some supplementary materials provided to us by the Ontario Confederation of
University Faculty Associations. These conditions are based on information for the 2012-2013 academic year,
though it is important to note that employment conditions change subject to bargaining and that we can only
provide a snapshot view obtained at a particular moment in time.

The following sections provide information on the conditions of employment of sessional instructors in terms
of salaries, pensions, tuition options, and references in the collective agreements on access to office space
and technology.

Table 2: Representation of Sessional Lecturers

University Representation e University Representation

Algoma Algoma L niversily Faculty Brock CUPE 4207

Lakehead ;iizgge:icégnwersily Faculty Carleton ' CUPE 4600

Laurentian kzz;i?;iggnumversuy Facuity Guelph CUPE 3813

Nipissing ipiseing University Faculty McMaster CUPE 3906

a0y |GeCe it g TR0 sl
Queen’s Queen's University Faculty Ryerson . CUPE 3904

Western g;“c‘l’j{;%gg::’a‘ifgﬁm Ontarie  Toronto CUPE 3902 Unit 3
Wiltrid Laurier | ira Laurier Faculy Trent  CUPE 3908

Windsor x:;\gi:zittlsé r?f Windsor Facuity UoIT g:t;l:; aS?;véi\ecl;lliance of
Waterloo® Eifj;‘;ﬁi?‘&?;‘t‘;‘l;’;‘he York | CUPE 3903

*The University of Waterloo Facuity Assaciation represents part-time faculty with appointments of 50% or greater of a full-
time teaching load, who are holding definite-term positions of one year or longer.
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4.1 Salaries

There is considerable variation in the salary arrangements for sessional instructors employed by Ontario
universities. A summary of salary arrangements is presented in Table 3. The lowest salary for a sessional
instructor is $5,584 for teaching a three-credit course {the equivalent to one semester in length) at Nipissing
University, while the highest salary for new sessional lecturers ¢an be found at York University, which pays
$7.665 for a half-course. While it is possibie to roughly compare salaries by institution, detailed comparisons
become confounded by specific institutional arrangements. Some institutions pay a common rate per course
{(half course or full course), while others have different rates for different levels of seniority, or different
categories of appointment associated with promotion. In other words, the salary may vary depending on
experience or standards of performance as demonstrated by promotion io a higher rank. Salaries may be
adjusted to address issues of class size or 1o compensate for additional work after the academic term.

interpreting these salary levels in terms of equivalent full-time salaries is also quite difficult because thers is
ne common definition of a full-time teaching load across universities. Ryerson University notes a fuli-load
equivalent satary of sessional instructors ranging between $68,080 and $76,518. The Lakehead University
agreement {Article 19,03.02) indicates a maximum teaching load of 10 half courses per year {six in regular
session and twa in the spring and summer sessions) suggesting a maximum salary of between $64,000 and
$71,000 depending on level. An individual whe teaches five full courses at the University of Toronto or York
University will earn more than $75,000 per year. There are certainly sessional instructors who teach more
than five fulf courses; in fact one can find sessional instructors employed by a number of universities on the
Ondario salary disclosure list with total incomes of over $1060,000. In contrast, the OCAD University
memarandum specifies a maximum teaching load for sessional instructors of five studio half courses or three
haif courses in the liberal arts or sciences within each academic year.

However, these analyses tell us little about the salary levels of the average sessional instructor (since we do
not know the average number of courses taught by sessional instructors). What is certainly clear from these
data is that salary levels for sessional instructors in Ontario are roughly double the leve! of remuneration cited
as average in the United States by the Cealition on the Academic Workforce (2012},

Table 3: Sessional Instructor Salaries at Ontario Universities

~ University . Safary {201213) Including vacation pay
“Algema | 3.creditcourse $5,760 o
Brock Half-course $6,067
Carleton Half-course $6,483
Minima $6,880
Guelph . Maxima $9,000
© Level 1 (30 or fewer HCE") $6,450
Lakehead . Level 2 (31-60 HCE) $6,750
i Level 3 (more than 60 HCE) $7,100
Lauraentian ' Establishment® $6,600
McMaster . 3-credit course $6,514.75
Per three-credit course:
- Instructors $5,584
Nipissing - Graduate Instructors $5,784
Additional $200 on reaching right of
first refusal threshold® or 24 credits




"

- The "Glser Unpeeraty Teachors Mon-Fuil Tang [nslucms ol Ontaag Uniegrailgg

Studic:
. - Minimum $3,861
i - Maximum $5,543
OCAD U Liberal Studies and Sciences:
- Minimum 35,791
- Maximum $7,720
i Ottawa Basic rate per three-unit course: $7,356
Queen’s Temm adjuncts*; per hali-course $7,517
Full-load equivalent salary:
: - Minimum $58,000
- Maximum $76,518
) Rysrson Half-course equivalent (est.):
- Minimum $5,761
|~ Maximum $7,589
Half-course:
. Sessional Lecturer | $7.256
: Toronto i Sessional Lecturer il $7,705
- . Sessional Lecturer lll $8,080
, Trent Half-course $6,027
: Standard rate $6,500
= UoIT ;. Premium rate A $7,000
' Premium rate B $7.500
& . Premiumrate G . $8,000
; Half-course stipend:
Standing appt $7,080
) Westem ' Member and Preferred Status® $6,740
1 - Non-seniority undergraduate rate —
3 - (far one-term course) $7,083
Wilfrid-Laurier . Non-seniority graduate rate - $7,346
. Seniority® undergraduate rate - $7.214
-; Seniority graduate rate ~ $7,482
Windsor | Perhalf-course $6,615
York . Course Director — half-course $7.865
bk Source: OCUFA, 2013
Notes:

4. HCE: half-course equivalent
2. Establishment status for particular course on third appointment within six years; for retirees may include two
5 oeeasions as regular full-time assignment,

3. Right of first refusai threshold: course taught three times in 72 months (not necessarily consecutively). Course
count begins May 1, 2001,

4. "Adjunct’ ~ limited-term adjunct faculty appointment of one academic term to three years duration, with appropriate

rank and a limited range of academic responsibilities.

3. “Standing Appointment" - ongoing non-prebationary PT appoiniment to teach a defined teaching load, which can
. only be terminated by retirement, resignation, dismissal for cause or termination,
: 6. "Preferred Status” has full responsibility at least equivalent to that associated with teaching a half university degree

credit course in each of two of the last three fiscal years, but who is not currently under appointment.

7. “Seniority Status” achieved when member has accrued at least three seniority points in a course (or similar course)
in not less than 24 months,
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4.2 Healih Plans

Sessional instructors employed at some Ontario universities have access ta some form of supplementary
heaith plan or health benefit, and this information is summarized in: Table 4. Collective agreements governing
sessional instructors at six universities do not mention health plans, though there is a negotiated Letter of
Understanding appended to the University of Ontario Institute of Technology agreement indicating that this
issue, and others, will be explored by a joint committee.

Table 4: Health Plan Availabitity for Sesslional Instructors at Ontario Universities

Institution Health Plan - No Mentlon
Algoma X
Brock X
Carleton X

Guelph v

Lakehead X

Laurentian v

McMaster v

Nipissing X
QCAD

Ottawa v

Queen's * Yes/No

Ryerson v

Toronto X
Trent v

UOIT * X
Waterloo *** Yes/No

Western X

Wilfrid Laurler X

Windsor v

York X

* Queen's: All members except for Term Adjuncts with appointments less than two years are entitled to benefits.
** Addendum UQIT. "Letter of Understanding #3) The parties acknowledge the mutual benefits to be derived from a joint

approach to exploring health and pensicn benefit alternatives and agree to form a joint committee to deal specifically with
benefit plan alternatives”

***Waterloo: Health benefits are available to temporary employees with appointments of one year or more.

Some agreements exclude some sessional instructors and provide benefits to a defined group. For example,
Queen’s University offers dental, health, child care benefits and pensions to all members except for term
adjuncts with appointments “of less than two years in duration regardiess of their teaching load”, as well as
“part-time adjuncts” “teaching less than two full-course equivalents per year regardless of the duration of their
appointments” (Article 42.8).

There are a broad range of health plans available at four institutions: Windsor, Ryerson, Trent and Ottawa.
Notably, Ryerson grants full and sessional instructors the same eligibility for health care plan coverage
(CUPE 3904 Unit 1). Laurentian offers full heaith and dental benefits at a cost borne entirely by the employer.
The University of Windsor also offers non-full-time instructors and full-time sessional instructors the same

benefits as full-members of the bargaining unit, provided that they have taught at least four courses in the
previous teaching year.

Some institutions offer payment in lieu of benefits, inciuding pension benefits. For example, OCAD offers
seven percent pay in lieu of benefits for sessional instructors (Article 19.1.1.3). Wilfrid Laurier offers contract
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academic staff instructors additional pay in lieu of health care and dental (Article 24). The McMaster
agreement indicates that employees will have access to an employee-funded plan chosen by the union,

4.3 Pensions

Sessional instructors employed at some Ontario universities have access to a pension plan and this
information is summarized in Table 5. Twelve universities allow sessional instructors to paricipate in pension
plans, though there are different conditions and benefits associated with each plan. One institution limits
participation to individuals who do not have access to a pension plan at another place of employment. Plans
often limit participation to individuals who have been employed for a minimum, specified period of time and/or
meet specific minimum workload requirements. For example, casual workers become eligible to join the
pension plan at the University of Waterloo if they have worked continuously for two years and earned above a
minimum threshold. Sessional instructors are not eligible to participate in pension plans at two universities.
There is no mention of pension benefits for sessional instructors in the colleclive agreements or related
documentation associated with five universities.

Table 5: Pensicn Plan Availability for Sessional Instructors at Ontario’s Universities

Institution " "Eligible ~_ NotEligibte  No Mention
V4

Algoma
Brock v

Carleton X
Guelph v

Lakehead X

LLaurentian v

McMaster X
Nipissing X
QCAD X

Ottawa
Queen's
Ryerson
Trent

Toronte

UoIiT
Waterloo
Western
Wilfrid Laurier
Windsor
YORK

TOTAL

L N T T e

-

4.4 Tuition Assistance

Tuition assistance is an employment benefit, but it also pravides employees with professional development
opportunities that benefit both the employee and the employer. Lakehead University notes that tuition
"rei_mbursement andfar waiver afford employees an opportunity to improve their knowledge and skill sets and
optimally advance their job performance” (2003, Article 1.0). At ten universities the conditions of emptoyment
for sessional instructors include some form of tuition assistance (see Table 6). The level of assistance varies
ahgirdeat deal by institution, and some universities extend some level of assistance to spouses and dependent
children.
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Table 6; Tuition Assistance for Sessional Instructors Explicitly Noted in Collective Agreements

g Tuition - a1 - Spousal Tuition . Dependent =
Institutlon . popngny  Amount{$) . " pemefit.  Tultion Benefit
Algoma 4 100% v v
Carleton v $700/12 months
Lakehead* v 3800 v v
One course per course v v
Laurentian* v taught
McMaster v - v v
Credils earned at
Ottawa v 7.5% of remuneration
100% {limit on number v
Ryerson* Y of courses) v
Wilfrid Lavrier* v $500-$1000 v v

*The agreement specifies a maximum amount available as a tuition benefit, and ihis benefit can be used to suppert the
wition costs of the sessional instructor, spouse, or dependent,

Note: Institutions that are not listed either do net provide tuition assistance to sessional lecturers or there is no mention of
this benefit in the collective agreement or related documentation.

Table 6, above, reflects only those collective agreements that specifically outtine tuition assistance or credit
for part-time and sessional faculty. Each collective agreement offers a very different approach to tuition credit,
in many cases, the agreement specifies a maximum amount available as a tuition benefit, and this benefit can
be used to suppor the tuition costs of the sessional instructor, spouse or dependent.

Ryerson offers 100% of tuition if it reflects the current annual domestic undergraduate tuition fes in non-cost
recovery programs. At Lakehead, contract instructors at either Level 2 or Level 3 are eligible {o receive a
tuition benefit. The University of Waterloo only offers tuition support for those with appointment terms of two
years or more, which therefore excludes sessional instructors. On the other hand, Ottawa has established
tuition fee credits at a rate of 7,5% of remuneration. The Algoma agreement indicates that tuition waivers for
courses at Algoma University are available to sessional instructors as well as their dependents {up to age 25)
and spouses for any credit courses {Articte 27, 13). Wilfrid Laurier offers tuition assistance to sessional
instructors but the fevel of assistance depends on the instructor's teaching load in the previous academic
year. For example, Wilfrid Laurier offers $500 if the instructor has taught two one-term courses in previous
academic year, $750 if they have taught three courses and $1,000 for four or mere courses. McMaster offers
a tuition waiver policy for both staff and dependents provided that they meet eligibility requirements. For staff
members, employees must be employed by the univarsity on a continuing basis for at least half the normal
full-time hours, while those on limited contracts must be employed for at least half the normal full-time hours
for a minimum of one year. To access the bursary for dependents, employees must be employed either on a
continuing basis or on a contractually limited basis, must work at least one-half the normal full-time hours and
must have completed at least three years of continuous service te the university by the first day of the
academic session for which the bursary is awarded.

4.5 Office Space and Technology

Access 1o office space and/or technology is explicitly addressed in the collective agreements related to
sessional instructors at 15 Ontario universities. These explicit commitments are summarized in Table 7. The
fact that a collective agresment does not reference these issues explicitly does not mean that space or

technology is not available to sessional instructors at that university, but it does mean that these elements are
not guaranteed as a condition of employment.
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Generally speaking, sessional instructors have access to shared office space and a basic level of technolpgy
refated to their work. For example, sessional instructors at the Universily of Western Ontario may be required
to share an office and a telephone. Access to technology generally means that sessional instructors will be
able to use libraries, laboratories, duplicating services, office supplies, computing facilities (including Internet),
audio visual equipment and other university facilities required for the performance of their work as a university
teacher.

Table 7: Access to Office Space and Technology Explicitly Noted in Collective Agreements for
Sessional instructors

_University Office Space _ Access to Tochnology
Algoma
Brock
Carleton
Guelph ]
Lakehead
Laurentian :
McMaster
Nipissing
OCAD
Ottawa
Queen’s v
Ryerson
Toronto v
Teent v
UuoIT
Waterloo
Western v v
Wilfrid Laurier
Windsor v v
York v

* Based on the explicit information found in the collective agreements

<
<

LRSS
A N T Y

<

4.6 Summary

This section has provided an overview of the conditions of employment for sessional instructors employed by
Ontario universities, including salaries, health benefits, pensions, and access to office space and technology.
If they can obtain contracts to teach multiple courses, sessional lecturers can earn a liveable income. Some
universities provide access to health plans, pensions and tuition assistance. Most collective agresments
include an explicit reference to access to office space and technology, While these arrangements vary by
university, it seems clear that the conditions of employment for sessional lecturers in Ontario are much better
than the rather negative working conditions for adjunct faculty documented at some universities in the United
States. However, it is also clear that the conditions of employment for sessional lecturers are quite different
than those for full-time, tenure-strearn faculty. The salary arrangements are usually quite different and
sessional instructors seldom have access to the range of benefits available to full-time, tenure-stream facuity.
While sessional instructors at some universities have elements of job security associated with seniority or
rank, they do not have the level of job security associated with tenure.
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5. Graduate Student Instructors

Graduate students are often involved in the education of undergraduate students, and it is quite common for
graduate students to be employed as teaching assistants, a position that provides the student with
employment income and the university with important support for the teaching function. As we noted in
reviewing collective agreemnents and institutional policies, some graduate students are also appointed to
assume full responsibility for an undergraduate course, positions that we have termed graduate student
instructors.

While the contractual arrangements governing these positions were easy to identify at some institutions, the
situation at ather universities was far less clear and we eventually contacted all 20 universities to inquire
whether graduate students were eligible to teach courses on their own and, if so, the terms and conditions
associated with these appointments. Institutional responses fell into one of three categories (see Table 8).

First, two Ontario universities do not have doctoral students and 2 third does not allow fuli-time graduate
students to be solely responsible for teaching a course. Second, there are 15 universities in Ontario that allow
graduate students to apply for sessional instructor positions. If the graduate student is successful, the student
is employed under the collective agreement governing sessional lecturers and receives the salary and
benefits described in the previous section of this report. At most of these institutions there are separate
collective agreements covering teaching assistants, who are graduate students that support the teaching
function, and sessional instructors, who are responsible for teaching a course. Human resource officials at a
number of these universities indicated that these appointments are relatively rare, in part because graduata
students are competing for appointments with individuals who may already have completed a PhD. At other
universities the appointment of graduate students, especially doctoral students, to teach courses is relatively
cemmon and considered part of their doctoral experience (and a component of their graduate student
funding).

Finally, three institutions allow for the appointment of graduate student instructors. The collective agreements
for.teaching assistants at Queen’s University, York University and the University of Toronto have clauses
governing the appointment of graduate student instructors, and each institution has its own terminology and
terms of employment relating to this category of university teacher. At Queen's University graduate student
instructors are called Teaching Fellows and are represented with the teaching assistants as part of PSAC
801. At York University graduate student instructors are referred to as Course Directors, the same term that is
used to classify sessional instructors, though graduate student instructors and sessional insfructors are
covered by two different collective agreements. At the University of Toronto graduate student instructors are
called Course inslructors, a category of appointment within the collective agreement governing teaching
assistants.
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Table 8: Graduate Student Teaching Arrangements by University

AUniversity . - Cannot Teach - - Sessiomal - Graduate Student
AR .. .Courses. . . Instructors - “lnstructors. .

Algoma v
Brock
Carleton
Guelph
Lakehead
Laurentian
McMaster
Nipissing
OCAD v
Ottawa
Queen's v
Ryerson
Toronto v
Trent

Uit
Waterloo
Western
Wilfrid Laurier
Windsor* s
York v

T N N N N N T Y

ANENE NENENEN

*Part-time graduate students can be employed as sessional instructors. Full-fime graduale students ¢an be teaching
assistants but cannot assume full responsibility for teaching a course.

The following sections describe the conditions of employment for graduate student instructors employed at
these three universities, As in the previous section, our analysis is based on a detailed review of the relevant
collective agreements and other refated documentation (see appendix).

5.1 Salaries and Benefits

The salaries for graduate student instructors are presented in Table 9 and range from approximately $14,000
to $16,000 for teaching a full course. These salaries are quite similar to the salaries paid to sessionat
instructors. Graduate student instructors at the University of Toronto are paid slightly less than the basic
salary level for sessional instructors, but quite a bit less than sessional instructors who have been promoted
to higher ranks on the basis of their experience and nerformance.

Table 9: Salaries of Graduate Student Instructors and Sessional Instructors at Queen’s University, the
University of Toronto and York University

University . Graduate Student Instructor - . Sessional Instructor
Queen’s $15,036 $15,034

Toronto | $14.229 $14,510-$16,160 (Instructor I-11)
York $16,046 $15,731
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Graduate student instructors employed at these three universities are eligible for a range of benefits. Each
university offers a heaith ptan. At York University graduate student instructors are eligible to enrol in a pension
plan. instructors at all three institutions also have access to sick leaves, family leaves, compassionate leaves,
jury duty leaves and ieaves to conduct union activities. Queen’s University offers a reservist leave for students
wha need time away from work to serve in the armed forces. The University of Toronto offers a leave for
students who require gender reassignment surgery.

5.2 Training

Graduate student instructors at all three universities are eligible for training and/or professional development
related 1o their teaching activities. Graduate student insiructors at the University of Toronto are required to
participate in six hours of paid training. It is suggested that the training address “course organization; teaching
skills; supervision of teaching assistants, in-class conflict resolution & safety; procedures for addressing
academic integrity; Blackboard and any other technology required for the performance of their assigned
duties” (CUPE 3802, Unit 1, p. 27). There are provisions for paid training under both the York University and
Queen's University colleclive agreements.

5.3 Office Space and Technology

The collective agreements at York University and the University of Toronta stipulate that graduate student
instructors should have access to office space and relevant technology. The office space should be adequate
in terms of providing a place for the instructor to meet with students from their course and include appropriate
technology including a phone and computer where available.

5.4 Teaching Assistance

Another provision far graduate student instructors at ali three institutions is the support of teaching assistants
to help with larger classes. At each ingtitution student instructors are eligible to receive the same support as
other instructors (including sessional instructors) in their department. At York University graduate student
instructors are also eligible for marking assistance of one hour per enrclied student up to a total of 50 hours.

5.5 Intellectual Property and Academic Freedom

University policies and collective agreements include language on academic freedom for graduate student
instructors at all three universities. The York Universily agreement provides instructors with the right to
“examine, question, teach and learn and to disseminate opinion(s) on questions related to the teaching of the
course, its content and organization and the larger political, cultural and philosophical context in which
teaching and research take place” {CUPE 3903, Unit 1, p. 44). The University of Toronto further stipulates
that “Academic freedom does not require neutrality on the part of the individual nor does it preclude
commitment on the part of the individual. Rather academic freedom makes such commitment possible”
(CUPE 3902, Unit 1, p. 7}, The Queen's University agreement indicates that Teaching Fellows have the same
freedom as the rest of the community.

The Queen's University collective agreement was the only one {o include explicit language on the graduate
student instructor's right to the inteltectual property that may be created in the process of instructing the
course, The collective agreemaent states that "employees retain copyright, including but not limited to, lecture
notes or course materials created exciusively by them™ (PSAC 801, p. 27). However, the universily does

retain the “non-exclusive, non-royalty bearing” right to use the created material in other courses (PSAC 901,
p. 27).
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5.6 Limiting Appointments

Only one university explicitly limits the number of appointments of graduate student instructors. At York
University graduate student instructors are represented by the same union as sessional instructors and the
collective agreement explicitly limits the total number of graduate student instructors to 35 during a given
twalve month period, not including graduate student instructor appointments where the graduate student was
the only qualified candidate {see section 10.01.1 of the Local 3903 - Unit 1 Agreement).

5.7 Summary

This section has provided an overview of the conditions of employment for graduate student instructors
employed by Ontario universities, including salaries and benefits. Of Ontario’s 20 provincially assisted
universities, 15 employ graduate students as sessional instructors, and these individuals will receive the
salary and benefits described in the previous section of this report. Three universities employ graduate
student instructors under the collective agreements that cover teaching assistants. Graduate student
instructors receive salaries and benefits that are roughly comparable to the sessional instructors employed at
these universities. One university limits the number of graduate student instructors that are employed each
year,

6. The Employment of Non-Full-Time Instructors at

Ontario Universities

[£F

Two of our research questions focused on hiring patterns: Has the number of non-full-time instructors
employed by Ontario universities changed over time? Has the ratio of full-time to non-full-time instructors
employed by Ontario universities changed over time? Underscoring both questions is the issue of whether
universities are increasingly turning towards the use of a casual, pant-time academic workforce. As we noted
earlier in the report, the number of full-fime tenure-stream faculty has been increasing, but has the number of
part-time, contingent faculty been growing at an even faster pace?

The absence of national {or provincial) data on non-full-fime instructors means that a comprehensive answer
to these questions is challenging if not impossiblie. Even if every institution provided public data on the
number of sessional instructors and graduate student instructors that are hired each year, comparative
analyses would be difficult since each institution has different employment categories and definitians,

However, five institutions limit the employment of non-full-time faculty and therefore contral the relationship
between full-time facuity and other categories of employment. For example, the York University collective
agreement limits the number of graduate student instructors that can be hired. At Wilfred Laurier University.
Article 34 of the coltective agresment for full-time faculty indicates that no more than 35% of all intramural
courses can be taught by sessional instructors. Intramural courses are defined as regular academic credit
courses taught in the fall and winter terms, though there are aisc some specific exclusions. At OCAD
University, Article 16.1.4 of the Memorandum of Agreement specifies that a maximum of 30% of the cradit
curriculum should normally be taught by sessional instructors, a ceiling that is “intended to ensure that
Tenured faculty employment opportunities are not ercded” (Arlicle 16.1.5). The collective agreement for full-
time facuity at Nipissing University indicates that a maximum of 28% of courses {with some exceptions) can
be taught by sessional instructors {Article 21,3},

Perhaps the most detailed limitations are provided in the collective agreement for fuli-time faculty at Brock
University. Article 19.16 of the Brock agreement begins by stating:




Tre Ciher Unhypesity Toachers: Non Full Time insteaciong o Qolang Uniwarsdars

The Parties agree that the educational mission of the University can be carried out only if
most credit courses are taught by full-time continuing faculty members, because it is only
under such circumstances that the University can ensure that the norm is that persons
teaching courses are also aclively engaged in research and scholarship, it is only under
such circumstances that the University can ensure that faculty members are reasonably
available to students for consultation, thesis supervisicns and reading courses; it is only
under such circumstances that the University can ensure the integrity of its academic
programs; and it is only under such circumstances that the University can continue to rely
upon faculty members to perform many of the administrative tasks that are essentiat to its
functioning.

Except for courses taught in the Facuity of Education, the Brock agreement specifies that no more than 14%
of all credit courses offered between the beginning of the spring academic term and the and of the winter
academic term can be taught by individuals who are not members of the Brock University Faculty Association,
In other words, no mare than 14% of credit courses during this period can be taught by sessional instructors.
The limit in the Faculty of Education is 48.75% (excluding specialized continuing education courses for
teachers).

While there are no system-level data, a number of universities are quite transparent in terms of publicly
posting data an the employment of sessional instructors andfar graduate student instructors. One important
source of information is the Common University Data Ontario (CUDO) reports that are posted by each
university, which include data on academic employees. Unforfunately, most Ontario universities do not report
the number of non-full-time instructors in CUDO section H1 of the standardized template, instead only
providing data on full-time faculty. However, some institutions do report the employment of sessional
instructors and we have been able to look at some basic trends. In addition to the CUDO reports, a number of
universities provided quite detailed information on employees by category within their published institutional
research reports, In the sections that foliow we present institutional data on the employment of non-fuli-time

instructors at Ontario colleges where public data were available in order to address our research guestions on
hiring patterns.

8.1 York University

York University is located in the northwest portion of the city of Toronto and has an archive of factbooks on its
institutionat research website that provides the number of employees and students at the institution since
1994-1995. Employee data directly correspond to the categories created within collective agreernents,

allowing for the analysis of hiring practices by category of appointment. These data were used to review the
hiring of non-{ull-time facuity from 2002-2003 to 2012-2013.

Qur analysis of York University data focuses on the appointment category labelled Course Directors, that is,
individuals who have independent responsibility for teaching a course and fit our definition of sessional
instructors. York provides data on the number of Course Director assignments and it is important to recognize
that a single individual can hold multiple assignments. The number of sessional instructor assignments at
York University has more than doubled since 2002, from 730 to 1715 (2012-2013) (see Table 10). This
represents a noteworthy increase of 135%. The steepest growth during this time occurred between 2002-
2003 and 2004-2005 when the number of Course Director assignments increased 77% in two years. This

corresponds with Ontario’s *double cohort” of 2003-2004 when two streams of secondary school graduates
entered the higher education system at the same time.
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e Tabte 10: York University Sessional Instructor Assignments, Graduate Student Instructor
| Assignments, Tenure-Stream Faculty and Student Enroiment, 2002-2013
Year - Sessional Graduate Student . Tenure-Stream " Al Students
i o “nstructor. . - Instructor - Faculty - BRI RRtE R
e Asslgnments - - -Assignments T T R
2002-2003 730 49.4 1,154 43,635
2003-2004 | 944.2 38.6 1,180 46,794
2004-2006 1,292.6 82,2 1,257 49,496
- 2005-2006 | 13398 57.8 1,286 50,691
2006-2007 1,480.1 62.1 1,326 51,819
20072008 | 14943 59.6 1,401 51,819
2008-2009 1.520.9 62.8 1,424 51,989
; 2009-2010 16515 65.6 1,379 53,205
3 2010-2011 1.597.8 67.3 1,364 54,237
) 2011-2012 | 1,608.4 63 1,368 £4,507
2012-2013 1,715.9 61.3 1,382 54,690

Data source; York Institufional Factbook {hitp:/Awww.yorku.caffactbook)
Note: Sessiona! and graduate student instructor data are presented as "course director assignments” and therefore are
E counted as percentages of 2 whole course, while tenure-stream faculty data are presented per headcount.

The percentage increase in sessional instructor assignments at York University far exceeded the increase in
students during the same time period, Student enroiment increased by 30% between 2002-2003 and 2004-
2005 and remained relatively steady in subsequent years, increasing only 1-3% yearly until 2012-2013. In
contrast, the number of sessional instructor assignments grew at an annual rate of between 10 and 15%

o during the 2005-2013 period.

Bk The number of graduate student instructors has remained relatively stable during this time period. As we
noted above, the collective agreement at York University limits the number of graduate student instructors
that are hired each year. Using 2002 as a base year, Figure 3 shows how the number of sessional instructor
assignments, graduate student instructor assignments and enrolled students has changed over time.




e

TR

The Other Liaversity Toeachess MunPyb-Taae P lon gt Untane Univoimbog

Figure 3; Percentage Change in the Number of Sessional instructor Assignments , Graduate Student
Instructor Assignments and Enrolled Students since 2002-2003
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Data source. York Institutionat Factbook (2013)

The number of sessional instructor assignments has also increased much faster than the number of full-time
(tenure-stream) facuity employed by the university during the same time period. While the number of
sessional instructor assignments increased by 135%, the number of full-time faculty increased by anly 20%
(see Figure 4). However, while these figures suggest that the balance hetween full-time and sessional
instructors at the university is shifting, these data do not tell us the share of all courses taught by gach of
these two categories of academic workers.
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Figure 4: Percentage Change of Sessional instructor Assignments vs. Tenure-Stream Facuity
Appointments, 2002-2013
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Data source. York inshitutional Factbook (2013}

York University also provides information on the number of course director assignments by facuity,
summarized in Table 11. Over the past ten years, the largest number of sessional instructor assignments has
been in what is now the Faculty of Liberal Arts and Professional Studies. It is interesting to note that there are
maijor differences in employment trends by faculty and that the balance between full-time faculty and
sessional instructors may vary tremendously by academic unit within the university.

-
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Table 11: Course-Director Assignments of Sessional instructors at York University by Faculty, 2002-
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Data source: York Institutional Factbook {2013)

6.2 University of Toronio

The University of Toronto is the largest university in Ontario and has a complex range of employment

cateqories for academic workers. The universily frequently divides academic appointments inte five main
categories: tenured faculty, part-time limited-term faculty, full-time teaching-stream facuity, part-time teaching-
stream faculty and sessional instructors. The Facts and Figures Report provides data on the number of
employees in each category going back to 2006. These data are presented in Table 12.

2013
FACULTY | 2002- 2003 2004  2005-2006  2006- . 2007-.  2008.  2008.  2010- - 2001 . 2042
R ‘2003 - 2004 . 2005 ~ 2007 - z008 . 2009 20100 204 0 2012 0203
Education et esa 727 . 134 704 767 76.3 677 72 458 526
Envionmentat | | i
Studlos L5 7 4 294 2 1 303 28.7 23 278 | 2838 2.4
: , ‘ :
Fine Arts 862 1088 1675 186.5 173.9 183 186.8 176.6 157.8 162.2 159.5
::!V PPN ———— T i P . ; . . e e v P PR e 11+
Glondon L1211 1896 1723 | 1754 1858 | 1873 | 2005 | 2122 | 2048 195 174.7
i . : i ; R SO : .
Graduate Studles  © ' 6 3 3 5.4 o
Health | } 2109 | 1993 | 864 | 1659 | 1617 © 1801 | 1674
Liboral Arts & 4u— -, dfmw..www“..um.y JS A, i e JR— _.:_ . - 5
g:"‘fﬁs:“’"a‘ | 4183 s026 7841 | 8087 7263 8149 726.7 881.3 8s6.1 924.9 903.8
udle: [ ;
Osgoode Hall Law | |
School l i 22 14 0
Science & T a -
Englneering 53  s2¢ 816 | 67 | 778 98.5 1087 70.5 78.3 87.3 842
Schulleh School ] : : I
of Business 5 . B 1 [ z | 3 2.8 3.8 481 05 9 151.9
TOTAL 730 . 9442 12026 . 13398 | 14801 | 14843 | 15299 | 16515 15075 16086 17159
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Table 12: Number of Instructors in Various Categories at the University of Toronto, 2004-2012

Tenure-

" : L Term- - . Tea . Sesslonal -
Yoy ¢ u_t:uegc':" PT) szrzaa?::“?@n : sf&aﬂ"ﬂ@qr)_- .in:trugtr;?s‘-; -_
2004.2006 | 1,855 ' 236 169

2005-2006 1,821 233 80 674
2006-2007 @ 2,159 1,097 282 08 634
2007-2008 | 2,259 924 540 140 887
20082009 | 2,260 1,079 302 130 789
2009-2019 2,267 1,126 319 127 784
20102011 | 2,260 1,142 322 134 817
20112012 | 2,304 1,081 327 156 839

*Note: A first collective agreement for sessional instructors led to a change in reporting categories, so comparable data
are not available for some groups for 2004-2005.

There was a gradual increase in the number of appointments in three of these five broad categories between
2004 and 2012. The number of part-time limited-term appointments remained relatively stable, while the
number of part-time teaching-stream appointments ebbed and flowed during the period. The number of
teaching-stream faculty increased by 38.5% during this time period, representing the largest growth of any
insiructional category at the university. The number of sessional instructors increased, though only by 29%,
just slightly higher than the growth of tenure-stream faculty at 24%. Figure 5 provides a graphic illustration of
change in the number of appointments by category over time.

Figure 5: Percentage Change in the Number of Appointments by Category at the University of
Toronto, 2004-2012
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We were also able to abtain the number of graduate student instructors who were employed at the University
of Toronto as of October of each year from 2007 to 2012. There were 204 graduate student instructors
employed in the 2007-2008 academic year and 252 in 201 2-2013 (an increase of 24%), though it is important
to note that the number of appointments has moved up and down during this period.

The number of sessional instructors and graduate student instructors employed by the University of Toronto
has increased over the fast decade, but this increase is roughly comparable to the increase in the number of
tenure-stream faculty and less than the growth in teaching-stream appointments during this time period, Once
again, it is important to note that these data count the number of sessional instructors and graduate student
instructors rather than the number of courses that they teach, so the percentage of courses taught by full-time
faculty (tenure-stream and teaching stream) may have actually increased during this period,

8.3 McMaster University

In 2010 the McMaster University Factbook began to report the number of sessional instructors. The three
years of comparative data are presented in Table 13, as well as corresponding data on student enroiment and
the number of tenure-stream faculty. The major differences in growth by category are illustrated in Figure 8.
Over this time period the growth in the employment of sessional instructors has far outpaced the growth in
tenure-stream appointments and the growth in full-time enrolment.

Table 13: Total Number of Full-Time Students, Sessional Faculty and Full-Time Faculty at McMaster
University, 2010-2013

Year __FullTimeStudents _ Sessional Instrustors  Tonuro-Stroam Faculty
2010-2011 i 28,482 185 | 1,330
2011-2012 28,962 208 1,377
2012-2013 ; 29411 265 1,394

Source: Retrieved from McMaster Factbooks (2011, 2012, 2013)

Figure &: Percentage Change of Tenured/Tenure-Stream Faculty, Sessional Instructors and Full-Timme
Students at McMaster University, 2010-2013
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8.4 Carleton University

The Office of Institutional Research and Planning at Carleton University provides detailed data on the number
of sessional instructors and the faculties, departments and courses in which they work. Like McMaster
University this information is available only as far back as 2010, but it is comprehensive in detailing where
sessional instructors are being employed across the university. Table 14 presents the number of sessional
instructors, tenure-stream facuity and undergraduate students over this three-year period. The number of
tenure-stream faculty has remained relatively stable, while the number of students and sessional instructors
increased by approximately 6% during the three-year period.

Table 14: Total Number of Sessional Facuity, Tenure/Tenure-Stream Faculty and Undergraduate
Students at Garleton University, 2010-2013

Year Sesslonal Tenura-Stream Undergraduate
- : Instructors Faculty ~~~~ Students
2010-41 623 75% 20,441
!
201112 ; 661 748 21415
201243 | 664 752 21,802

Retrieved from Carleton University Factbook (2013)
Note: The category of tenureftenure-stream faculty includes full, associate, assistant professors and lecturers.

Like York University, Carleton reports the number of sessional instructors employed in each academic unit.
Table 15 presents the number of sessional instructors and full-time faculty reported for 2012-2013. Except for
Public Affairs, the number of sessionat instructors is lower than the number of full-time faculty.

Table 15; Number of Sessional Instructors and Full-Time Facuity by Academic Unit in FalliWinter
2012-2013 at Carleton University

Faculty (Unit .. Sessionalinstructors  Full-Time Faculty
Arts & Science 235 303
Public Affairs 191 185
Business 46 54
Science 76 152
Engineering 116 148
Total 664 842

Source: Carleton University (2013)

Carleion University provides public data on the number of courses taught by sessional instructors.
Unfortunasely, comparable information on the number of courses taught by tenure-stream faculty is not
provided on the website. However, in order to provide some degree of comparison, we have estimated that
each tenure-stream faculty member teaches four courses and these data are presented in Table 16. The
balance of courses taught by tenure-stream faculty and sessionat instructors has changed slightly during this
period. If our estimate of four courses per tenure-stream faculty member is correct, then approximately 25%
of all cgrurses are taught by sessional instructors. A graphic illustration of these relationships is presented in
Figure 7.
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Table 16: Number of Courses Taught by Tenured/Tenure-Stream Faculty and Sessional Faculty
at Carleton University, 2010-2013

Courses taught by tenured/ tenure- - Courses taught by sessional
s " stream faculty* o - Instructors ~ -~
2010-2011 3,036 1,030
2011-2012 2,692 1,136
2012-2013 3,008 1,184
; Note: Courses taught by tenure-stream faculty is estimated, based on the assumption of a four-course

workload.

Figure 7: Number of Courses Taught by Sessional Instructors vs. Tenured/Tenure-Stream Faculty
at Carleton University, 2610-2013

ry ; 2012-2013
‘ :Course taught by
sessional instructors
& 2011-2012
> # Course taught by
tenuraditenure-

stream faculty
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0 1000 2400 3000 4000
Total Number of Courses

Note: The numiber of courses taught by tenured/tenura-stream faculty is estimated at four times the number of
individuals employad from September to Apri each year.

Carleton University also provides public data on the number of courses taught by sessional instructors in each
; academic program, as well as the number of sessional instructors. Taken together, one can estimate the
L average number of courses taught by sessional instructors (see Table 17). This analysis suggests that the
average number of courses taught by sessional instructors is approximately 1.7. The average number of
courses taught varies by academic unit,
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Table 17: Average Number of Courses Taught by Sessional Instructors in Each Faculty at Carleton
University, 2010-2013

S : o 20102011 20142012 20122013
Arts & Social Sciences | 18 24 2.4
Public Affairs 1.4 1.4 1.5
Business 1.7 1.8 21
Science 1.8 2.0 1.8
Engineering 1.4 1.3 1.5
University 1.7 1.7 1.8

Source: Carleton University (2013}
8.5 Nipissing University

Nipissing University (2013) reports data on sessional instructors using the Common University Data Ontario
template and definitions, Data for the eight-year period from 2005 to 2013 are available and presented in
Figure 8. In this case Nipissing provides the number of sessional instructors as full-time equivalents rather
that reporting the number of appointments. The number of full-ime faculty members has increased from 135
in 2005 to 191 in 2013, an increase of 41%, The number of FTE sessional instructors has ebbed and flowed
during the time period but is roughly the same in 2013 as it was in 2005, As already noted, the collective
agreement for full-time faculty indicates that a maximum of 28% of courses can be taught by sessional
instructors, though some categories of courses are exempted.

Figure 8: FTE Full-Time and Sessional instructors {Part-Time) Employed by Nipissing University,
2005-2013
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6.6 Summary

in this section we have reviewed institutional policies and instifutional data related to the employment of
sessional instructors and graduate student instructors employed by Ontaric universities. Our analysis is
lirnited since mast Ontario universities do not report publicly the number of non-fulk-time faculty appointments.
The number of sessional instructors increased at York University, the University of Toronto, McMaster
University and Carleton University, though it did not at Nipissing.
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In terms of the balance between full-time tenure-stream appointments and sessional faculty, the situation
seems 1o be quite different at different Ontario universities. The growth in the number of sessional instructor
assignments at York University has far outpaced the growth in the number of full-time faculty appointments.
The same appears to be true at McMaster, though data are only available for three years. The growth in
sessional instructors roughly parallels the growth in tenure-stream faculty at the University of Toronto, where
the growth in teaching-stream faculty has outpaced the other two categories. The number of full-time faculty
at Nipissing has grown, while the number of sessional instructors has remained relatively stable. The
collective agreements at four universities establish a maximum percentage of courses that can be taught by
sessional instructors in an attempt to prevent a shift in the balance of teaching between full and part-time
faculty.

7. Conclusions

This study provides a preliminary exploration of the employment of non-full-fime instructors at Ontario
universities by addressing four key questions through a detailed analysis of publicly available documents,
reporis and data. A summary of the findings related to each question will be presented, followed by
concluding observations and suggestions for further research.

7.1 What categories of non-full-time instructors are employed by Ontario
universities?

Each Ontario university is an autonomous corporation with the ability to make independent decisions related
to employment. The faculty at most universities are unionized and there are major differences in employment
categories and arrangemenis by institution. Nen-full-time instructors can be categorized inte three broad
groups: sessional instructors, who are usually employed on a per-course basis; graduate student instructors,
who are graduate students with independent responsibility for teaching a course; and other instructors, a
category that includes a wide range of quite different types of appointment where it is difficult if not impossible
to compare across institutions. Our analysis focused on sessional instructars and graduate student
instructors.

7.2 What are the conditions of employment for non-full-fime instructors?

The conditions of employment for non-full-time instructors vary by institution. At ten of the 20 universities,
sessional instructors are represented by the same assogiation as full-time, tenure-stream faculty, while at the
other ten there are separate unions or associations. Salaries ranged from $5,584 per course (half-course) at
Nipissing University to $7,665 at York University in 2012-2013. It is challenging to calculate the fuli-time
equivalent salary since there is no agreement on a full-time load at most universities, though the collective
agresments at some universities specify a maximum teaching load ranging from three half-courses in the
fiberal arts and sciences at OCAD University to ten hali-courses at Lakehead University.

Sessional instructars have benefits guaranteed under collective agreements including, at some institutions,
pensions, health plans, leaves, etc. Access to (often shared) office space and technology is also guaranteed
under most collective agreements. While some collective agreements provide some form of job security

related to seniority or promotion, it is very clear that sessionat instructors do not have anything close o the
lavel of security associated with tenure.

Graduate student instructors have conditions of employment that roughly paralle! those of sessional
instructors.
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7.3 Has the number of non-full-time instructors employed by Ontario universities
‘ changed over time?

Most Ontario universities do not report the number of non-full-time instructors, but relevant data are available
on the websites of five institutions. Based on these limited data, it is clear that the number of sessional
instructors has increased in recent years at four of the five universities. The number of sessional instructors at
Nipissing University changes annually, but the data do not suggest an upward trend. The number of graduate
student instructors has grown at the University of Toronto but remained relatively stable at York University.

sy

7.4 Has the ratio of full-time to non-full-time instructors employed by Ontario
» universities changed over time?

~‘* There appear to be major differences in this ratio by institution and quite different trends as a result. The
collective agreements at four universities limit the share of courses taught by sessional instructors. This ratio
of sessional instructors 1o full-time faculty appears to be increasing at some universities while decreasing or
remaining stable at others. Based on the limited public data aveilable, there are no clear trends.

7.5 Areas for Further Research

This study provides only a preliminary exploration, based on the analysis of fimited public data, of the working
conditions and hiring trends retated to the employment of non-full-time faculty by Ontario universities. There is
- clearly a need for additional research to analyze these changes in detail and to understand their implications
for higher education in Ontario. Areas for further research should include:

a) A province-wide survey of sessional instructors to leam more about their background {academic and
professional), employment situation and teaching load, as well as their perceptions and experiences.

1) A more detailed study of institutional staffing patterns through the collection and analysis of data on
employment trends at all Ontario universities.

c) A detailed analysis of staffing patterns within selected academic units at different Ontario universities
and the implications of these patterns for educational quality and student success.

7.6 Concluding Observations

This preliminary analysis of non-full-time faculty at Ontario universities suggests that many of the popular
assumptions concerning the increasing use of part-time faculty may be incorrect, though additional research
is needed. The findings of this study suggest that the employment conditions of sessional instructors
employed in Ontario universities are very different from the employment conditions af many American
universities. While the number of sessional instructors is increasing at some universities « a trend that is not
: particularly surprising given the tremendous increase in student enrolment during the past decade - it is
# interesting to note that it is not increasing at all universities. Perhaps more importantly, the ratio of sessional
instructors to full-time, tenure-stream faculty has increased at some institutions but rermained stable or
decreased at others, suggesting that different universities are making very different decisions related to
academic staffing. While there are limited public data on the share of courses taught by sessicnal instructors,
our analysis of hiring patterns wauld suggest that these ratios vary dramatically by university. At one
university the estimated share of courses taught by sessional insttuctors during the regular (fall and winter)
terms is roughly 25%. The collective agreements at three universities limit the ratio of courses taught by
13 sessional instructors, in one case to 35%, in a second by 30%, and in a third to 15%, though these
agreements provide exceptions that may lead to somewhat higher ratios.
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In addition to variations in employment practices and trends by institution, the analysis of more detailed data
reported by some institutions suggests that there may be quite interesting differences in staffing
arrangements by different academic units within the university. The ratio of sessional instructers to full-time,
tenure-stream faculty may also vary a great deal by program,
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